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Problem
More than six times the number of applicants than can be accepted attempt to
enter the theology program on the campus of the Adventist Brazilian University of São
Paulo (UNASP). The number of applicants is increasing every year and the majority
cannot follow their chosen career.

Purpose
The purpose of this study was to investigate and identify the dominant
characteristics and the discriminant factors that motivated the career choice of freshman
theology students in a private denominational university in Brazil. The study also

analyzed the demographic characteristics of those students and their perceived sense of
mission for a ministerial career.

Method
As a quantitative, descriptive and exploratory study, based on the survey research
approach, this study found the dominant characteristics and the main discriminant factors
that motivated the freshmen of the theology program of the Adventist Brazilian
University, UNASP, by comparing the results of the applied socioeconomic and cultural
questionnaires that are administered with the Exame Nacional de Cursos – ENC
(National Exam of Study Programs) used yearly to test students on federal government
campuses, between those theology students and the freshman students of other
undergraduate programs of the same school.
In addition, a questionnaire developed by the researcher was used to find the
discriminant factors that motivated such choice.
The results were obtained with a sample of 114 theology freshmen and 125
freshman students of other programs. Descriptive statistics was used to describe the
students’ demographic profile, and relative frequency was used to make a comparison
between students of theology, students of other programs, and students of the national
sample. Exploratory factor analysis was used to develop a motivational scale with seven
factors. In addition, discriminant analysis was used to identify which of those factors are
discriminant factors (predictors) of career choice.

Findings
It was observed that the theology freshmen students’ dominant characteristics

were related to age, marital status, race, family income, work and self-support, reading
habits, kinds of books read, newspaper reading, library use, study hours, and gender; and
were among the seven predictive factors of looking for communion with God, sense of
vocation, search for self-fulfillment, sense of mission, search for status, preparation for a
job or career, and looking for self-realization. The discriminant factors were sense of
vocation, sense of mission, and looking for status. The accuracy of classification was
91.5% of all the cases.

Conclusions
The findings show that the theology freshman characteristics are in some aspects
quite similar to the group of other students of the same school and of the national sample,
but in some characteristics they are quite different in that they may be classified as a
distinct group looking for a religious work or career. As far as predictive factors that
motivate their career choice, there seems to be consistent predictive factors underlining
the choice and motivation of a ministerial career, which are sense of vocation and sense
of mission in contrast with the search for status and security.
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CHAPTER I

INTRODUCTION

Human knowledge has increased at a spectacular rate during these last decades,
and schools along with colleges have diversified their programs in order to offer study
opportunities and prepare young people for different trades and professions. Students, in
order to be successful in preparing for their life work, have had to learn to make choices
that meet their current needs, prepare them for the future, and are in keeping with their
abilities. These choices do not happen in a vacuum. Many factors are involved when it
comes to choosing an area of study that will lead to a profession or vocation. This
phenomenon also exists when it comes to the specific choice to take a theology program
to become an evangelist, church leader, or local church pastor (Lopes et al., 2010).

Background of the Problem
During the past 90 years, the Centro Universitário Adventista de São Paulo has
received students enrolling in the theology program aiming to be prepared for
evangelistic ministry or church pastorates. Nevertheless, until the present time, no study
has been done to explore the profiles of students coming to the institution looking for this
particular major in order to be a minister. Since 1922, when the first students graduated,
the majority of Seventh-day Adventist ministers serving in Brazil came from this
particular school. For 90 years, the theology program has been offered with no
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accreditation by the Ministry of Education in Brazil, and the graduates have not been able
to find employment outside the Seventh-day Adventist Church by which they were
prepared. As a result, those graduates who have not been invited to work for the
organization have had to adapt themselves to work in other fields of knowledge with
which they were not acquainted.
At the present time, however, by the request of the school, this particular program
has recently received full accreditation from the Ministry of Education (see Appendix B)
and there are many students who come to take the entrance exams. This has opened a
broader opportunity for students who finish college to teach religion and philosophy in
public schools.
According to Brazilian practice, every student when entering college had to make
a choice of major in order to prepare for a given profession. This means that students
choose beforehand the career they are going to follow without having prior guidance or
career counseling.
Students cannot choose any other major to which they did not apply when they
took the required college entrance exam. If they feel later on that it was not the right
program they wanted or if they see that it is not a good career fit for them, they must start
the process of exams all over again. This often brings a feeling of frustration or
discouragement and ends up delaying the student’s career.
Another factor to be considered as a background to the problem is that while other
seminaries have difficulty in getting students for their programs (Mayrink, 2008), the
Seventh-day Adventist seminaries receive so many applicants to take the programs being
offered in Brazil that there are not opportunities for all of them (see Table 1). The

2

Table 1
Theology Program Candidates in UNASP—Campus II, Since Year 1993
________________________________________________________________________
Year

Applicants

Vacancies

Rate
Increase
Applicants/Vacancy
Percentage
________________________________________________________________________
1993
130
80
1.62
1994
135
80
1.68
3.84
1995
84
80
1.05
-37.00
1996
105
80
1.31
25.00
1997
115
80
1.43
9.52
1998
110
80
1.37
-4.34
1999
146
80
1.82
32.72
2000
255
80
3.18
74.65
2001
335
80
4.18
31.37
2002
384
90
4.26
14.62
2003
455
90
5.05
18.48
2004
553
90
6.14
21.53
2005
476
120
3.96
-13.92
2006
608
100
6.08
27.73
2007
620
100
6.20
1.97
2008
658
100
6.58
6.12
________________________________________________________________________
Note. Data from COSEL–Coordenação do Processo Seletivo (Selective Process
Coordination)–2009; personal communication to the author by Marcelo Franca Alves,
coordinator of the Selective Process Coordination of UNASP.

Adventist seminaries, about 15 years ago, adopted the same exam other students must
take in order to get into college (see Appendix R). This exam is based only on academic
achievement and knowledge, and it is supplemented by an interview as part of the
admission process.
The Adventist school offers 24 majors in different areas of knowledge and in
most of the other majors the number of applicants does not fill the vacancies offered. The
fact that so many applicants try to enter and take the theology program while other
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majors are lacking students (except in the health area) is very significant. The numbers
have increased to a very high rate these last years. This is shown in Table 1.
About 80 vacancies per year were established by the school, and, most recently,
that number went up to 100, with more than 600 applying for the seminary each year
since 2008. That year, 114 students were accepted as first-year theology majors; in the
year 2009, there were 782 candidates and 119 were accepted.
This is a phenomenon that needs to be explored and an explanation found. Why
are there so many students looking for training in theology when there are very few
vacancies offered in the Seventh-day Adventist organization? Could it be that this
increase in number of applicants follows the pattern of church growth in the Adventist
Church in Brazil during the past two decades? This particular country is the first to
surpass 1 million church members. Brazil boasts the greatest number of baptized
members in any country besides the USA. The Seventh-day Adventist Church in Brazil
has grown at a rate of 60 to 70% every 5 years since her organization in 1916. The
increase is shown in Table 2. As can be seen in Table 3, there is a remarkable difference
in the number of students who try to enter into other programs and those who come to get
a place in the theology program.

Statement of the Problem
Every year hundreds of students apply to take the college entrance exam on the
campus of the Centro Universitário Adventista de São Paulo (UNASP). Many wish to be
accepted to study theology in preparation to be evangelical ministers or church pastors.
This is only one major among 24 degree programs offered by the institution on its three
campuses.
4

Table 2
SDA Church Membership Growth in Brazil
________________________________________________________________________
Year

Church Members

Percentage Increase over
Previous Five Years
________________________________________________________________________
1916
2,410
1920
3,571
67.48
1925
4,936
72.34
1930
7,105
69.47
1935
9,762
72.78
1940
13,849
70.48
1945
19,597
70.65
1950
25,689
76.28
1955
39,694
64.71
1960
59,759
66.42
1965
97,025
61.59
1970
161,187
60.19
1975
215,477
74.80
1980
298,433
72.20
1985
402,480
74.14
1990
541,186
74.36
1995
751,922
71.97
2000
993,876
75.65
2005
1,399,018
71.04
________________________________________________________________________
Source: Private communication with the secretary of the South American Division of
Seventh-day Adventists.

Although a large number of applicants may sound attractive from a financial
perspective, it also poses a delicate problem for the admission process as it tries to match
career choice with the ministerial profile expected of the applicants for a ministerial
career. Since there is no information or research data in Brazil on the factors that
influence such choice and about the general demographic profile of those who are
looking for this program, an analysis of the overall profile of the applicants may shed
light on the reasons underlying their career choice and their potential ministerial profile.
5

Table 3
Applicants, Enrollment and Vacancies—2009
Campus I - SP
Programs

Campus II-EC

Campus III-HT

Applicants
Applicants
Applicants
Enrollment
Enrollment
Enrollment
Vacancies
Vacancies

Vacancies

Administration
Computer Science
Biological
Sciences—Bachelors
Degree
Biological
Sciences—Teaching
Certificate
Accounting
Social
Communication
Laws
Art Education—
Music
Physical Education—
Bachelors Degree
Physical Education—
Teaching Certificate
Nursing
Engineering
Physiotherapy
Languages
Mathematics
Nutrition
Pedagogy
Psychology
Information Systems
Analysis &
Development System
Technology
Theology
Technology in
Computer Networks
Translator &
Interpreter

124
104
47

39
54
15

180
100
60

79
X
X

88
X
X

120
X
X

131
X
X

168
X
X

150
X
X

18

19

60

X

X

X

X

X

X

41
X

23
X

60
X

40
157

41
97

60
120

X
X

X
X

X
X

X
X

X
X

X
X

101
68

74
56

200
60

X
X

X
X

X
X

67

3

120

X

X

X

X

X

X

55

42

120

X

X

X

64

0

120

224
X
91
X
29
91
46
124
X
50

56
X
22
X
0
35
48
44
X
52

120
X
60
X
60
60
120
50
X
50

X
164
X
30
X
X
112
X
X
X

X
64
X
43
X
X
126
X
X
X

X
60
X
120
X
X
180
X
X
X

X
X
X
X
X
X
72
X
94
X

X
X
X
X
X
X
98
X
90
X

X
X
X
X
X
X
220
X
100
X

X
9

X
14

X
50

782
X

119
X

110
X

X
X

X
X

X
X

X

X

X

45

19

60

X

X

X

Note. Data from COSEL – Coordenação do Processo Seletivo (Selective Process
Coordination) and Registrar’s Office—UNASP—Centro Universitário Adventista de São
Paulo (Sao Paulo Adventist University Center). The fields marked with an X denote that
that campus does not offer this specific program. Campus I – São Paulo Campus;
Campus II – Engenheiro Coelho Campus; Campus III – Hortolândia Campus.
6

Purpose of the Study
The purpose of this study is to identify the main factors related to the choice to
enroll in a theology program as expressed by the students themselves, their dominant
demographic characteristics, and their ministerial profile. The study also seeks to analyze
the reasons underlining their career choice and how the students perceive their sense of
divine calling.

Research Questions
Considering the fact that theology is a program intended to prepare ministers or
pastors for evangelical mission and church leadership, two major themes should be
considered in this field. The first is concerned with the type or profile of persons who
come to the university to study in the Seminary. Such factors as family background,
lifestyle, culture, previous knowledge, experience, and how they see spiritual ministry are
very important to provide evidence of their profile.
The second theme has to do with the reasons related to their career choice. Are the
students choosing this particular major for the appropriate reasons? Why do so many
students choose this particular program when there are so many other options that have a
shortage of candidates? Do so many apply for this program because of misconceptions
about the ministry? Finally, those assessing the applicants should consider the necessary
abilities these students have already developed and the potential to develop further in the
areas deemed essential for the career choice to be a minister.
In order to explore those themes, two research questions arise as relevant to this
study:
7

1. What are the dominant demographic characteristics of students enrolled in the
undergraduate program of theology at Centro Universitário Adventista de São Paulo
(UNASP)?
2. What are the discriminant factors that underlie the motivation of the current
students to enroll in the undergraduate program of theology at this institution?

Conceptual Framework
The selection of a pastoral vocation is based on a choice made by Christ and the
inner working of the Holy Spirit. The inner call is an impression over the human mind
that comes from God through life circumstances, the emotions, and a conscious
conviction that an individual should embrace it as a life task. It does not depend on men,
but God, who sends men to be His spokesmen (Lopes et al., 2010; Mayrink, 2008).
Churches are lacking in the number of individuals choosing to embark on the
pastoral vocation at the present (Mayrink, 2008; Schwietz, 2001) but in the Seventh-day
Adventists seminaries there is an increase of applicants trying to take theology (see Table
1).
There are many theories that try to explain the factors influencing career choices
(Astin, 1993; Figler & Bolles, 1999; Gottfredson, 1981; Perry & Ward, 1997; Super,
Starishevsky, Matlin, & Jordaan, 1963; Zaccaria, 1970) but when it comes to the pastoral
ministry career choice, it is quite different. It is a calling from God (Rom 1:1; 1 Cor 1:1;
Gal 1:1; Lopes et al., 2010; Maag, 2004; Seller, 1985).
Pastors should possess certain qualities in order to work as church pastors: moral
character, enthusiasm, gratitude, hope, joy, kindness, perseverance, respect, and
trustworthiness (Parachin, 2005). In addition to these, skills are needed, such as an ability
8

to locate, understand, and explain biblical knowledge. They need leadership ability,
expertise in communication, proficiency in spiritual formation, the ability to motivate,
organizational mastery, conflict management, and competency in problem solving
(Baker, 2005).
Pastoral leadership is of a spiritual nature and its mark is the fruit of the Spirit
(Patterson, 2005). This task is a work that is of such magnitude that there is nothing
similar in the world. It involves more than preaching and ultimately places the pastor in
the position of exalting God before men. Pastors are to be helpers, guides, and protectors
of God’s people—His flock—(Santos, 2003). A pastor who is truly called by God and
works authentically as a pastor will possess the conviction about one´s call, have close
communion with God, have a passion for souls, possess a servant mentality, and practice
ministerial ethics (Santos, 2003). But, above all, the heart of a pastor called by God is
moved to preach the gospel with power, a power that comes from knowing and believing
the truth (Davis, 2002). The pastor who is called will understand the relationship between
theory and practice. The call to ministry will be effective if students, teachers, and
administrators in theological institutions are directly in touch with the life of the church
and its context (V. Thomas, 2005).
There are, however, many different situations and factors that may confirm
someone´s call. The confirmation may come from parents, church members, life
experiences, personal values, and interests (Olvera, 2006); internship programs help
assure the candidate of their calling (McKinney & Drovdahl, 2007).
It is important and essential that someone has the conviction of having been called
to pastoral ministry (Seller, 1985). An attitude of caring, disinterested love for each
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member is essential (Cole, 2010), and above all a pastor should be an example
(Willimon, 2004; 1 Pet 5:3). It is interesting to note that Jesus called many uneducated
individuals to preach the gospel (Matt 4:18-22; Mark 1:16-20; Luke 5:8-11). While on
earth, He took people as they were and today He takes people as they are and trains them
for His service. They are not perfect but through knowledge and the practice of the truth,
through the grace of Christ, they become transformed into His image (White, 2005a, p.
294).

Significance of the Study
As things are quickly changing and enrollment has decidedly increased during the
last few years, it behooves the leaders of the Church and the University to determine the
qualities that characterize the students enrolling in this program in this particular school.
A study of this area is appropriate in order to offer research support to assist the
admission process and provide tools for curriculum design and advising.
Based on interviews with candidates of previous years, it seems that the
candidates enrolling in theology do not have any guidance or career counseling prior to
their enrollment. This study is intended to have high significance for both the school
authorities and the students in order to determine the best applicants and the curriculum
of choice to prepare the candidates for the task of ministry.
No study has been published in the SDA Church in Brazil with this specific focus.
Although every year students fill in an information form to get into the University, that
specific information is not fully covered by that particular questionnaire and no
consideration is given as far as summarizing and assessing the overall results.
Information gleaned from this study would provide Advising Services with data
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they could use with the purpose of giving orientation or counseling in the field of
vocational guidance. With the results, it is planned that the career counselors would
understand the qualities needed to serve in the capacity of evangelist and pastor and be
better able to counsel and guide applicants. Students would not lose so much time and
effort if they could choose a program that is better fitted for them. The school would also
have information available to help harmonize the theology program with the overall plan
of the school.
Finally, this study would give the Church a knowledge about the type of students
who are going to the University to pursue this specific program and which kind of
orientation should be given to SDA churches in order to make clear the importance of
ministry for leading churches and the task they should accomplish in their mission. This
could help students to come to the University more conscious of their choice.

Research Instrument
Two instruments were used in this study. The first one is a socioeconomic
questionnaire applied to freshman and senior students by the Brazilian Ministry of
Education every year in order to have enough data to determine the socioeconomic level
of the incoming students. Some questions were added to the questionnaire due to the
particular interest of the SDA seminary. This questionnaire asked students to give
information about their socio-economic background. It is a questionnaire that is applied
by the Instituto Nacional de Estudos e Pesquisas Educacionais “Anisio Teixeira”
(National Institute of Educational Studies and Research “Anisio Teixeira”) from the
Brazilian Ministry of Education that is applied to freshman students every year. The
results were compared with those obtained by the application of the questionnaire to
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students on a national basis. As stated earlier, some questions were added to the
questionnaire due to the particular interest of the SDA seminary.
Another questionnaire based on possible factors that may influence a young
person to choose a program intended to prepare students for the pastoral work was added
to the first one. The results obtained were analyzed and cross referenced to identify any
correlations that might exist among four variables: (a) age, (b) civil status, (c) race, and
(d) socioeconomic level. Finally, the findings of this exploratory study were summarized
and recommendations are given for further studies.

Assumptions
The following assumptions are made in this study:
1. There are socioeconomic influences involved in the vocational choice of
whether or not students apply for the theology program in order to receive a ministry
preparation.
2. The socioeconomic status, parent`s cultural level, and the influence of
previous studies can be identified by applying the particular questionnaire that was
administered to the students.
3. Students can and would describe themselves honestly on a survey, if their
privacy is guaranteed with anonymity.
4. The population size means that the results can provide only general indicators
of areas of future research.
5. The group involved in this study may be somewhat different from those
involved in other college programs nationwide if one considers the specific character of
these students involved.
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6. Since the campus selected is a specific one, the results obtained are not
representative of other campuses nor of other church campuses.
7. The way the questionnaire was proposed to every seminary freshman would
provide the guarantee that the answers would not be induced but they would be reliable.
8. The questionnaire that is applied by the Instituto Nacional de Estudos e
Pesquisas Educacionais “Anisio Teixeira” (National Institute of Educational Studies and
Research “Anisio Teixeira”), the questions added to this one, and the questionnaire
prepared to identify the influencing factors for this specific program choice are valid and
reliable instruments.

Delimitations
This study is concerned only with college freshmen who entered this particular
program and school in 2008/2009. The goal is to identify the types of students who
choose this particular program and explore the various influencing factors and
particularly the motives for such a choice.
It is delimited only to the SDA University Seminary because it is a part of an
institution of higher learning that professes a specific philosophy of education, namely,
Seventh-day Adventist education. Seventh-day Adventists profess to have a specific
understanding of what education really means, specific objectives, methods, and
curriculum. Adventist educational institutions are to represent a biblical approach to
administration, the evaluation processes, and the final goal (Standish & Standish, 2007).
The findings of this study, however, could be a guideline to other studies that may be
made in the area of career choice. Even though the University is open to every student
who looks for this particular kind of education and not only for SDA students, members
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of the Seventh-day Adventist Church, one expected that any student enrolling in the
program would accept the overall norms and principles that are embodied by this
particular philosophy of education. The agreement to follow an SDA way of life while on
the campus precludes making any broad generalization to include other institutions of
higher learning, whether public or private.
The source of information is limited to the answers obtained by the questionnaire
administered to the students whose responses are used to get the data. Of course, the
reliability also depends on the understanding and willingness of the students to take the
tests and from the sincerity and honesty in answering the same.

Definition of Terms
Some terms used in this study should be defined in order to make clear the
reference. The following is a list of such terms:
Centro Universitário Adventista de São Paulo (UNASP) [Brazilian Adventist
University Center]. The highest level of SDA school system in Brazil and the last stage
before becoming a full accredited university. It is a school that offers about 24 different
college majors on its three campuses, all of them located in Sao Paulo State, Southeast
Brazil.
Profile. The set of characteristics detected by applying and getting answers from
the questionnaire used every year by the Ministry of Education from Brazil to college
freshmen in public universities with some specific questions added from the interest to
this particular confessional school.
Motive. When it comes to the term motive, one understands the meaning to be the
factor or factors that determine or influence a person to make a decision in order to
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follow a specific course of study. These are expressed by the students according to their
own understanding of what this term means. Psychology defines this term as “any factor
that awakens, directs and sustains a behavior” (Dorin, 1971, p. 161).
Influencing Factor. Any element, may it be a person, state, circumstance, fact,
situation, message, book, personal understanding, etc., that leads to a personal decision or
choice.
Decisive Factor. A specific fact that influences a person to make a decision or
accept a challenge.
Supletive. A program of exams by which a person can receive credit for secondary
level education without attending classes.
Knowledge Actualization. Processes by which a person can be able to keep up
with the news and what is going on in the world by reading, listening, or other means.
Mulato. Offspring between Black and White parents.
Pardo. Offspring from White and other race parents.

Organization of the Study
Chapter 1 introduces the subject of this dissertation, the statement of the problem,
the purpose of the study, the justification of the research, and the particular journey of the
researcher.
Chapter 2 is dedicated to a literature review in this area. Although there is not
much about this subject in the Portuguese language and very few studies done in this area
in Brazil, a review is made including studies outside the country.
Chapter 3 presents the methodology used, explaining the reasons for using the
questionnaires and how they were applied.
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Chapter 4 presents an exposition of the results and an analysis of those findings
including a summary of the results of the questionnaire elaborated to identify influencing
factors and by factorial analysis verify its validity and reliability.
Chapter 5 includes the attempt to establish a relation between the answers given
to the two specific questions and the influencing factors. Finally, conclusions,
recommendations, and suggestions will be made for further studies on this subject.
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CHAPTER 2

REVIEW OF THE LITERATURE

This literature review addresses the following areas considered relevant for the
purpose of this study: (a) The context of higher education in Brazil, (b) the Adventist
philosophy of education, (c) an overview of main motivation theories, (d) Christian
Theistic theory, (e) career choice theories, and (f) the Christian concept of ministry.

Context of Higher Education in Brazil
Statistics indicate that there are 5,808,017 students enrolled and attending classes
in 2,252 institutions of higher learning (IBGE, 2009). In Brazil, of the young adults
between 18 and 24 years of age, 13.2% are studying in universities and other institutions
of higher learning. This represents a very low percentage when one considers that 24% of
young adults of the same age in Latin America and Caribbean islands are studying. The
Brazilian government projected that the numbers would increase to 30% by 2011 (Costa,
2009). In Brazil, over 60% of the students who finish high school do not get into the
university and less than 12% have a college degree. In 2009, 40% was the average
percentage of college graduates in developing countries. “Nearly 40 percent of workingaged Americans now hold a college degree, according to a new report from the Lumina
Foundation” (Calvert, 2014).
Brazil is a country where development is growing at a fast rate and societies are
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changing rapidly. The focus should be on education. The leaders themselves attribute
great importance to education as part of the means of achieving social transformation.
Leaders are really trying to mobilize entire populations throughout the country to achieve
universal literacy because they see education as a powerful means to promote changes in
society (Carnoy & Samoff, 1990). Education is seen as the primary vehicle for
developing and training skills to ensure that the next generation is adequately prepared
for specific tasks that society expects of it. Institutions of learning are also expected to be
the place where appropriate ideas, values, and worldviews will be developed in such a
way that a new person would emerge understanding his/her role in the world and what is
important for that society. The school should also be responsible in preparing leaders for
these new societies that are to take responsibilities to meet the challenges that the future
will bring (Carnoy & Samoff, 1990). From the educational system should emerge a
person who is altruistic, cooperative, participatory, and self-abnegating for the collective
good (Arnove, 1986).

Student Demographics
Race
As stated earlier Brazil is a country that is inhabited by a “melting pot” of people
originating from different races. Beginning with the Natives who were here when the
country first was discovered by Pedro Alvares Cabral and followed by White Portuguese
who came as colonizers and later by the Afro-Negroes who came as slaves, these three
were the “substratum” for this country’s population. Then, the immigrants began coming
in the first quarter of the 19th century and the crossing of these produced Brazilians as
people who have different and various origins as well as different cultures (Freyre, 1987).
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Today, the population is classified as Whites, Blacks, Mulatos, and Pardos. The
remaining are classified as minorities, such as Yellows, Natives, etc. In any kind of
census, people are asked to classify themselves.1 More recently, the Instituto Brasileiro
de Geografia e Estatística (IBGE) (Brazilian Institute of Geography and Statistics; 2009)
has implemented another way of classification, named Blacks and Whites. If one
considers it this way Brazil had in 1996, 55% Whites and 44.7% Blacks. In 2006, there
were 49.7% Whites and 49.5% Blacks. The population is almost half and half but there
are still great inequalities between the two groups (Richard & Jungman, 2008). Fifty
percent of Blacks and Pardos are poor while only 25% of the Whites belong to the poor
class. From the extremely poor (indigents), 70% are Blacks. If one considers Blacks and
Pardos, by self-classification, 6.3% are Blacks and 43.2% are Pardos when it comes to
university students (Centro de Mídia Independente, 2004).

Family Income
Some studies have classified Brazilian families in eight classes: A1, A2, B1, B2,
C1, C2, D, and E. The monthly income is presented in Table 4.
Some studies present an increase in the monthly income of Brazilian families
during these last years (Grossmann, 2008; “Salário mínimo cresceu,” 2013), while others
say that although the income is higher, the purchasing power (value) of the money has
decreased (Nunes & Costa, 2014; Vargas, 2014). Grossmann (2008) classifies the
Brazilian population according to their spending: in classes A/B, 15%; class C, 45%; and
classes D/E, 40%. The family income mean is classified as follows: Classes A/B, receive

1

See question 5 of the applied questionnaire in Appendix E.
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R$ 2,586,000 (approximately US$ 1,436.00); class C, R$ 1,201.00 (approximately US
$667.00); and classes D/E, R$ 650.00 (approximately $360.00 or less). The situation of
families, those whose income comes from work, from lower income, during these last 25
years, has deteriorated because the money power has decreased and it is more difficult for
its members to get a job in the work market.
There is, however, good news, according to a report from the Correio Braziliense
journal (Grossmann, 2008), stating that 20 million obtained a higher family income
during these last 2 years, that is, R$ 1,100.00 reais (Brazilian currency) (approximately
US$ 610.00), jumping from poverty to class C. Class C became the largest class in Brazil
with 86.2 million people, while classes D/E are now 73 million (Grossmann, 2008). The
distribution would be classes A/B, 27.8 million; class C, 86.2 million; class D/E, 73
million, that is, 14.86%, class A/B; 46.15%, class C; and 39%, Classes D/E (Grossmann,
2008).

Reading Habits
The effect of reading habits is considerable. There is a motto in Portuguese that
says: “Quem não lê, mal ouve, mal fala, mal vê” (He who does not read, hardly hears,
hardly speaks, and hardly sees). Probably one of the most outstanding human inventions
was undoubtedly the printing press. It brought access to knowledge to a greater number
of people (Zilberman, 1988). The larger part of its influence was after the Industrial
Revolution in the 18th century when its role in communication became widespread. It
also brought social conflicts resulting from the reading expansion of good and bad quality
of readings (Zilberman, 1988).
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Table 4
Monthly Income by Class
________________________________________________________________
Class
Mean Monthly Income
Mean Monthly Income
in reais*
in US dollars (approx.)a
_______________________________________________________________
A1
R$ 14.400,00
US$ 8,000.00
A2
R$ 8.100,00
US$ 4,500.00
B1
R$ 4.600,00
US$ 2,250.00
B2
R$ 2.300,00
US$ 1,270.00
C1
R$ 1.400,00
US$ 770.00
C2
R$
950,00
US$ 527.00
D
R$
620,00
US$ 344.00
E
R$
440,00
US$ 244.00
________________________________________________________________
Note. From “Para onde vai o dinheiro do consumidor?” [Where does the consumer’s
money go?], by R. Paduan, 2009, Exame, 43(8), p. 25.
a
The rate was calculated as R$ 1.80 per American dollar.

Unfortunately, Brazil is a country where people do not read much. Statistics
indicate that Brazilians read the average of 1.8 books per year while the average in Latin
America is 2.4. Folha Online, a daily electronic newspaper, in March 16, 2006,
mentioned that the English magazine The Economist published a report stating that Brazil
is a “country of non-readers” and that among 30 countries it occupies the 27th place. Góis
(2005) states that only 26 million Brazilians read a maximum of 4 books per year and that
in 2004 the selling of books dropped to the same level of that in 1991. Compared to some
other countries, one can note the seriousness of that statement. In England, book reading
is 4.9 per year, U.S.A., 5.1, and France, 7 books per year (Jorge, 2004). Góis (2005)
mentions some causes of poor reading as book prices, lack of libraries, and illiteracy.
Besides this, about 73% of books are in the hands of 16% of the population. Eighty-nine
percent of Brazilian counties do not have bookstores. While in the USA 30% of printed
21

books are bought by public libraries, in Brazil only 1% are bought by public libraries.
A study made by IBOPE-Instituto Brasileiro de Opinião Pública e Estatística
(Brazilian Institute of Public Opinion and Statistics; 2008) indicates that 45% of the
researched population does not read (77.1 million). Lasaitis (2009) says that there are
only 1.2 books sold per capita per year. At the present only 55% (95.6 million) read. An
interesting statistic is that 6.9 million people were reading the Bible when the research
was made.
Another reporter (Leal, 2009) showed that there was an increase of readers from
2000 to 2009. In 2000 only 26 million were reading and there was an average of 1.8
books read per year, while in 2009 about 55% (95.6 million) readers raised the average to
4.7 books per year. From the readers, 47.4 million are students and 41.1 million are not
students.

Adventist Philosophy of Education
According to the Adventist way of thinking, the term philosophy can be
interpreted in different ways (see Appendix G), yet there are two that may be accepted as
being in accordance to the world-wide Adventist community. The first meaning is that
philosophy may be defined as a coherent, global, complete, and exclusive cosmos vision
that embraces all human knowledge that is truthful. This concept among the philosophers
has its origin with German thinkers. The word Weltanschauung brings the idea of a world
vision, or worldview. It means to see the universe according to its real meaning: UNIVERSE, that is, to see as a whole, a unity or oneness, finding coherence among its parts.
When could a body of knowledge be called a worldview? Leo Apostel (2009)
presents the idea that to be a worldview, seven elements should be present:
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1. An ontology, a descriptive model of the world
2. An explanation of the world
3. A futurology, answering the question “where are we heading?”
4. Values, answers to ethical questions: “What should we do?”
5. A praxeology, or methodology, or theory of action: “How should we attain
our goals?”
6. An epistemology, or theory of knowledge: “What is true and false?”
7. An etiology. A constructed worldview should contain an account of its own
“building blocks,” its “origins and construction.”
It embodies the whole universe, all that exists within space and time and also the
transcendence of God as the unique being who is absolute, infinite, and self-existent. This
particular worldview meets these requirements presented by Apostel (2009) and some
characteristics that were not mentioned as the following meaning with its elements of
action.
The second concept that Adventists have on philosophy is that it means “way of
life” or living. It corresponds to the German word erlebnis. For those who accept this
concept, philosophy is living, or the way one lives (Morente, 1970, p. 23).
The way one sees the universe and the way one lives should be compatible, in
harmony, in agreement, and in accord. There should be a harmony, a coherence between
the cosmic-vision and the way of life, or living (White, 2007g, p. 270; 2007i, pp. 19-24).
I have a suggestion for the name or title to the way Adventists consider philosophy,
namely Eschatological Biblical Christian Theocentrism (see Appendix G).
In order to establish a specific philosophy of education based on the Bible and the
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Bible alone, Clark (1988) states the following:
The first and basic point in a Christian philosophy of education, or a Christian
philosophy of anything, is Biblical authority. . . . The ultimate definition of
Christianity is not the decadent confusion of the liberal churches, not the
pronouncements of the Pope, not the inconsistent opinions of a so-called Christian
community, as is so frequently asserted in ecumenical circles, but what is written in
the Bible. A philosophy of education therefore is more or less Christian as it more or
less faithfully derives its contents from the Bible. (Clark, 1988, pp. 124, 125)
Within the Theocentric Cosmo Vision, it was developed a way to see and explain
the process of education. The concept comes from the Bible, and when God took Israel
from Egypt to be His peculiar people, He gave specific orders as to how they should
teach their children, the way they should live, and how they were to witness to the world
(Deut 6:4-9, 20-25; 11:18-26; Prov 1:8; 6:20; 22:6; 1 Tim 4:13; 2 Tim 3:14-17; Titus
2:12).
Ellen G. White, a denominational writer, wrote extensively on the subject of
education. She brought a clearer understanding to the process of development that every
child or human being should go through in order to be a whole person. Introducing the
idea of education she wrote:
Our ideas of education take too narrow and too low a range. There is need of a
broader scope, a higher aim. True education means more than the pursual of a certain
course of study. It means more than a preparation for the life that now is. It has to do
with the whole being, and with the whole period of existence possible to man. It is the
harmonious development of the physical, the mental, and the spiritual powers. It
prepares the student for the joy of service in this world and for the higher joy of wider
service in the world to come. (White, 2002b, p. 13)
She also brings a change in the idea of higher education, stating that “higher
education” means to get into communion with God. It is a process designed to take man
from the situation he is in to begin with and take him to eternal life. It is the same process
of Redemption.
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The Seventh-day Adventist Church has established a worldwide system of
education with schools and colleges that have among other objectives teaching young
people and preparing them to be gospel workers, preachers, and ministers. This is their
primary objective. Ellen G. White has written extensively on this subject in her books,
such as the following: Education, Counsels on Education, Counsels to Parents, Teachers
and Students, Fundamentals of Christian Education, Testimonies for the Church.

Overview of Main Motivation Theories
Motivation refers to why people act as they do and it is understood that a study on
motives is looking at the aspects that determine behavior (Collins, 1973). The study of
psychology refers to any form of behavior—the effect, and the motive—cause. The word
“motive” comes from the Latin verb movere that means “to move.” It refers to something
that causes an organism to move, to behave. Ferguson and Wee (2000) say that
motivation is an inner process that leads to an external event.
Since its beginning as a science, psychology endeavors to study why people act as
they do. Schools of psychology, such as behaviorism, gestalt psychoanalysis, etc., have
built theories trying to determine motives by which people act and behave (Dorin, 1971).
Many concepts are connected with the study of motivation, such as needs,
impulses, drives, appetites, stimuli, incentives, and aversion (Davidoff, 1983). Some
ideas are added to this list: instincts, interests, desires, purposes, and beliefs. Ferguson
and Wee (2000) have their list: drive, desire, goal, want, need, will, wish instinct, energy.
Motive is, for Ferguson and Wee, a construct. They emphasize the energizing aspect of
motivation with these concepts: rhythm, alertness, performance, emotions, mood,
biological needs, cultural processes, incentives stimuli intrinsic and extrinsic success and
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failure, aggression and anger, fear and anxiety, sex, gender, and love.
A casual behavior may result in a systematic one and a consistent behavior may
be produced by different motives. One motive may lead to multiple effects (Krech &
Crutchfield, 1974). There are two considerations that these authors still note: There are
unconscious motives and subconscious ones--a search for self-assurance, domination,
prestige, power, and status.
A great number of theories have been elaborated to explain human behavior.
Lannoy Dorin (1971) reports that many psychologists have studied motivation and its
multifacets: Shaffer, Mowrer, McDougall, Woodworth, Murray, Hilgard, Freud, Thomas,
Lindzey, Hall, Allport, Hull, and Horney represent just a few. More recently some
authors have proposed other career development theories such as “The Big Five Career
Theories” namely: (a) Theory of Work-adjustment; (b) Holland´s Theory of Vocational
Personalities in Work Environment; (c) Self Concept Theory of Career Development; (d)
Gottfredson´s Theory of Circumscription and Compromise; and (e) Social Cognitive
Career Theory (Leung, 2008).
It is difficult to determine or identify motives for they are so complex that one
cannot consider all the details. One can study episodes, occasions, circumstances, and
conditions and make some inferences of needs and desires, starting from the systematic
character of behavior.
Some try to explain behavior as fulfillment of needs and that every person has a
need for achievement, for affiliation and for power (McClelland, 1987; Simmons, 2014).
There is a difficulty in studying human motives. One cannot observe them
directly nor measure or evaluate. There are only two ways to identify motives of
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behavior. One is to make an inference of the needs or desires when one observes
systematically the outward behavior. The other is to ask someone to express his needs,
desires and objectives (Magee & Langner, 2008; Reeve, 2009).
Every form of behavior has its causes or influencing factors. In regard to causes
that influence or determine behavior, psychologists have established some principles that
underlie motives and should be taken into account when trying to study and understand
one’s behavior (A. Chapman, 2001; Dawis & Lofquist, 1984; Hasketh & Griffin, 2006;
Herzberg, Mausner, & Snyderman, 2011). One may outline Dorin’s (1971) statements
this way:
1. Motives may vary from one culture to another.
2. Motives may vary from person to person.
3. Motives may vary in an individual in different phases in life and situations.
4. Various motives, many times, may be expressed by the same type of behavior.
5. The same motive may be expressed in different forms of behavior.

Unconscious Motives
There is another aspect of motivation brought up by Freud: the idea of
unconscious motives or unconscious factors in one’s behavior. Even though many of
Freud’s ideas are unacceptable to Christian Philosophy, he has something to offer. He
called attention to a process he called unconsciousness by which a person acts many
times without being aware of the real motive of his behavior (Freud, 1920/2013).
Commenting on Freud’s ideas, Smith (1999) states that the logical gaps between the
elements of mental sequences could be explained only in a manner consistent with the
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principle of mental continuity by postulating the existence of intrinsically unconscious
mental processes.
Freud tries to explain unconsciousness by noting that strong antagonism leads to a
process of repression and stays in a state of unconsciousness that causes much of man’s
behavior (Freud, 1920/2013). He pointed to several forms of behavior through which
unconscious motives express themselves.
Following Freud’s lead, most psychologists now accept the existence of
unconscious motives, although they differ from one another in their ways of talking about
them. Sometimes a person is aware of certain motives in himself but unaware of how
important they are. It was thought that as rational beings, humans would plan ahead for
their lives and each person would be held responsible for their acts unless diagnosed as
mentally ill; but even the man who is not mentally ill behaves irrationally at least some of
the time (Nolen-Hoeksema, Frederickson, Loftus, & Wagenaar, 2009).
Maslow’s General Holistic Dynamic Theory
In a study like this, one cannot consider all theories; therefore, I chose to present
one of the most known and accepted theories in this field of psychology: Abraham
Maslow’s theory, the General Holistic Dynamic Theory. It is a kind of blend of various
theories (Maslow, 1987). He presents a theory by which behavior is explained by
searching to satisfy needs that are classified as physiological needs, safety needs, need of
belongingness and love, esteem, and self-actualization.
This theory is based on the idea that needs are classified at different levels in the
form of a pyramid. Man is seen as a whole whose personality is characterized by needs
that elicit a behavior to satisfy these needs (Maslow, 1987). At the bottom of his pyramid
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are the physiological needs, followed by safety needs, belongingness and love, then
esteem needs and self-actualization. See Figure 1.
Maslow established a kind of hierarchical set of needs that a person is going to
fulfill. First he must satisfy his physiological needs, and then try to satisfy his needs of
security, of employment, resources, moral principles and security of his family, health
and property.
When these needs are fulfilled, then he goes on to meet the social needs as
friendship relations, family relations, and so on. Then he tries to develop character traits
achieving self-esteem and treating others as he would like to be treated. Finally, at the top
of the pyramid the individual would look for self-actualization by projecting himself in
society by creativity, spontaneity, moral conduct, problem-solving in life and in society,
lack of prejudice, acceptance of facts, making his personal contribution to the
community. At this level, man looks for peak-experiences that Maslow considers being
the highest level of realization. In a book published after his death, Richard Lowry, editor
of Maslow’s (1973) book, Dominance, Self-esteem, Self-actualization, includes various
papers written by Maslow. The concept of self-actualization was enlarged in chapter 8
under the title: “Self-Actualizing People: A Study of Psychological Health.”
Although Maslow does not make any provision for religious or spiritual needs in
his theory, and how to satisfy these needs as shown in the model above, before his death
(Maslow, 1986), he admitted that there are some experiences that need to have an
explanation. He called those experiences as being part of what he referred to as “peak
experiences.”
Maslow (1987) understands also that there are other elements that enter into the
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Figure 1: Hierarchy or levels of needs according to Maslow’s Theory. From “Maslow’s
Hierarchy of Needs,” 2014, in Wikipedia: The Free Encylopedia. Retrieved October 7,
2014, from http://en.wikipedia.org/wiki/Maslow%27s_hierarchy_of_needs

picture to explain motivation of human behavior, such as preconditions: freedom, desires,
and impulses, among others.
He also recognizes that some other factors and aspects enter into this effort to
understand and explain human behavior: the hierarchy is not always fixed, there are
degrees of relative satisfaction, needs may be unconscious, there are differences among
cultures and a tendency to walk towards generality and that are multiple determinants of
behavior. He admits the hypothesis that there are some forms of behavior that are not
motivated at all. Therefore, he admits the existence of unmotivated and purposeless
reactions that surpass or outflow the realm of the theory (Maslow, 1987). He accepts the
idea that spiritual values have naturalistic meaning, that they are not the exclusive
possession of organized churches, that they do not need supernatural concepts to validate
them, and that they are well within the jurisdiction of a suitably enlarged science, and
that, therefore, they are the general responsibility of all mankind (Maslow, 1986, p. 4).
30

Maslow (1986) also mentions that “a whole school of psychologists now believes
that ‘spiritual values’ are in the organism, so much a part of the well-functioning
organism as to be sine qua non ‘defining-characteristics’ of it” (p. xiv).
He also understands that dichotomizing of knowledge and values, of science and
religion, in such a compartmentalized way would cut religions from facts, from
knowledge, from science to the point of making them enemies. Then he states further:
“Sooner or later, we shall have to redefine both religion and science” (Maslow, 1986, p.
13).
What Maslow (1986) calls
peak experience he tries to summarize as follows: It looks quite probable that the
peak-experience may be the model of religions revelation or the religions illumination
or conversion which has played so great a role in the history of religions. But,
because peak-experiences are in the natural world and because we can research with
them and investigate them, and because our knowledge of such experiences is
growing and may be confidently expected to grow in the future, we may now fairly
hope to understand more about the big revelations, conversions, and illuminations
upon which the high religions were founded. (pp. 26, 27)
He (Maslow, 1986) does not accept, however, that “religionizing” only one part
of life and secularizing the rest of it would be acceptable when it comes to religious life.
He says:
This is in contrast with my impression that ‘serious’ people of all kinds tend to be
able to ‘religionize’ any part of life, any day of the week, in any place, and under all
sort of circumstances, i.e., to be aware of Tillich’s “dimension of depth. (p. 31)
In his book on peak experiences, Maslow (1986) presents a series of qualities and
processes that characterize the peak experiences similar to those that are present in what
is called in Christianity as “Christian character” and “Christian living.” He admits,
however, that he had to give up some ideas of his theory and allow new ideas to enter
into the realm of his theory (Maslow, 1987). This would be at the level of self31

actualization in the area of creativity, dichotomies resolution, peak experiences and
overcoming fear. For him, peak experiences would encompass creative, aesthetic, lover,
insight, orgasmic and mystic experiences.
Maslow, in chapter 5 of his book Motivation and Personality (1987), states that
he was convinced that all human concerns, institutions and cultures rest on human nature
and the theories of human nature have been at the root of various theologies, political and
economic philosophies, and social beliefs. These theories have failed in their attempt to
solve human problems because they have been founded on “erroneous conceptions of
human nature and of society,” and “I am afraid that a number of psychologists are also
working with erroneous preconceptions and unconscious assumptions about human
nature” (p. 353). In his book Religions, Values, and Peak-Experiences he acknowledges
that the expression “spiritual values” has different meanings to different people (Maslow,
1986).
He also understood that some terms or ideas used in religion could also be part of
science. Both fields were so narrowly conceived that this separation would also limit a
science that could not say anything about ends or ultimate values or spiritual values.
Therefore, he admits that one should redefine religion and science as stated earlier.
He calls to attention the fact that “for most people a conventional religion, while
strongly religionizing one part of life, thereby also strongly ‘dereligionizes’ the rest of
life” (Maslow, 1986).
Unfortunately, in spite of acknowledging that all humanistic theories have failed
to solve human problems, he thought that the “age-old-hope” would reach a valuable
theory of values that would solve the problem “without the necessity of recourse to
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authority outside the human being himself” (Maslow, 1986). The age-old question is
related to values as “What is the good life?” “What is the good man?” “What is good?”
Maslow (1999) tries to find a basis to understand human nature starting from man
himself and to reach the concept of good within man. He also affirmed:
This volume springs from the belief, first that the ultimate disease of our time is
valuessness; second, that this state is more crucially dangerous than ever before in
history; and finally, that something can be done about it by man’s own rational
efforts. (p. vii)
Maslow (1987) is looking for a kind of people who can satisfy its needs and find
its way out with people who would be healthy, every one fulfilling his mission by his
own capacities towards a final destiny. Maslow (1987) thinks that
so far as motivational status is concerned, healthy people have sufficiently gratified
their basic needs for safety, belongingness, love, respect and self-esteem so that they
are motivated primarily by trends of self-actualization (define as ongoing
actualization of potential capacities and talents, as fulfillment of mission [or call, fate,
destiny, or vocational], as a fuller knowledge of, and acceptance of, the person’s own
intrinsic nature, as an unceasing trend toward unity, integration or synergy within the
person). (p. 119)
Maslow (1999) was looking for a person who, within his own present nature,
would be able to live in a harmonious community life, in peace with all members having
their needs satisfied, that is, a healthy person in a healthy community. To identify such
people, instead of defining them in a generalized way he prefers to use a descriptive and
operational definition. Healthy people would be characterized as having the following
qualities:
1. Superior perception of reality
2. Increased acceptance of self, of others and of nature
3. Increased spontaneity
4. Increased in problem-centering
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5. Increased detachment and desire for privacy
6. Increased autonomy, and resistance to enculturation
7. Greater freshness of appreciation, and richness of emotional reaction
8. Higher frequency of peak experiences
9. Increased identification with the human species
10. Changed (the clinician would say, improved) interpersonal relations
11. More democratic character structure
12. Greatly increased creativeness
13. Certain changes in the value system (Maslow, 1999).
For a more detailed understanding of the characteristics of the B-values in peak
experiences, see Appendix I.
Maslow (1999) also acknowledges that healthy people have two apparently
opposite physical reactions to peak experiences and that he does not know what it means:
(a) excitement and high tension and (b) relaxation, peacefulness, quietness, the feeling of
stillness.
Trying to understand and interpret Maslow’s thought, Richard Lowry (1999) in
the foreword of the third edition of Maslow’s book Toward a Psychology of Being, says
that Maslow, since the beginning of his life as a psychologist until his death, asserted that
human beings have a higher nature and this would be part of its essence. Humans may
have or may attain a higher nature then “their own human and biological nature.” I
personally find it interesting to note that Maslow is a psychologist concerned with the
“being” of man, that is, with his essence that is a matter of philosophy. Ontology (study
of being) is a part of philosophy. Therefore, he acknowledges that science and religion

34

should be redefined. In biblical Christian religion, human nature and its essence is a
matter of religion, and not philosophy.
Maslow (1999) thinks that even religion does not have anything of a supernatural
nature, but it is possible to explain all its facts by natural means and that it can be studied
within a scientific way. The values that are perceived in the peak experiences are the
same values that are dealt with in religious experiences. There is no need for a
supernatural God or supernatural experience in religion. He puts it this way:
I hypothesize also that these same B-values which exist as preferences or motivations
in our best specimens are to some degree the same as the values which describe the
“good” work of art, or Nature in general, or the good external world. That is, I think
that the B-values within the person are to some extent isomorphic with the same
values perceived in the world, and that there is a mutually enhancing and
strengthening dynamic relationship between these inner and outer values.
To spell out only one implication here, these propositions affirm the existence of
the higher values within human nature itself, to be discovered there. This is in sharp
contradiction to the older and more customary beliefs that the highest values can
come only from a supernatural God, or from some other source outside human nature
itself. (p. 187)
It is interesting to note that Maslow was concerned with solving human problems
without bringing to the stage the field of religion and a belief in God. Actually the
scientists are beginning to look to human problems in a different perspective. To
understand what is happening in this area, see Appendix J.

Christian Theistic Worldview
Maslow’s (1999) assertion that all humanistic theories are “false, inadequate,
incomplete and lacking” to solve human problems opens a way to a different approach to
another theory within a framework of a Theistic Cosmic Vision that encompasses all
fields of human knowledge, named Biblical Christian Theism. Scientists are beginning to
realize that science with all its technology is not able to solve human problems. If things
35

in this world do not change drastically it will reach to a point of worldwide catastrophe or
chaos (Meadows, Meadows, & Randers, 2004).
Many thinkers are beginning to understand that the way modern and post-modern
thinkers are conducting and influencing life does not solve human problems and are
calling the world’s attention by their publications to consider Christian theism as a means
to change the world’s culture, society, and way of solving its problems (Kirk, 2007). Kirk
notes that modernity did not bring much progress, but that diversion ended with more
problems than solutions, and post-modernism is leading the world to regression.
The proposed solution Kirk presents establishes the thesis that the contemporary
Western world does not have to choose between the assumptions of the modern project
and those associated with post-modernity, or try to live on the basis of a trade-off
between the two.
The theistic option is now available on a rational basis. One should not think that
it is necessary to commit epistemological suicide. The Western culture now has the
opportunity to recover a lost heritage and follow it to return to a steady and solid
fundament (Kirk, 2007). He warns, however, that theism has to be taken on its own
terms. It would be no solution to attempt to interpret theism within the parameters of
either modernity or post-modernity because they understand that the human mind is able
to comprehend reality by itself.
The Christian theistic vision rests on certain non-negotiable assumptions or
presuppositions (Kirk, 2007). The solution is to accept the truth and a model of practical
life as displayed by Jesus Christ. This is the mission of a Christian community that
confesses this theistic cosmic vision (Kirk, 2007). One must be aware of the different
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kinds of Christianity. Byrne (1988) brings to our attention the fact that what critics do to
“organized Christianity,” as they call it, has actually been developed largely from
supplementary sources. In doing this, critics say, Christianity actually has gone beyond
Jesus. The problem is that the fathers of the Christian church sought to reconcile Greek
philosophy with the doctrines of Christianity. One may come to the conclusion that
institutionalized Christianity brought within its way of thinking or vision elements that
are not according to the teachings of its founder: Jesus Christ.
Other thinkers, mostly post-modernists, think that, in order to survive, religion
and church should consider and exist in a post-modern interpretation of it, that is, a
religion without theists or atheists, a world without metaphysics, a “faith without
precepts, and most of all, without the image of a metaphysical God” and a guide without
eschatology (Rorty & Vattimo, 2005, p. 16).
Even some theologians interpret the Bible in a most humanistic way and in a postmodernist view as a bundle of stories and metaphors (Elias, 2006), with no idea of a
bodily, personal existence and visible return of a real Man-God, Jesus Christ.
Eschatological Biblical Christian Theocentrism, however, intends to be a
complete, whole, and integrated cosmic vision whose assumptions, its logic and
foundation of all topics of philosophy (cosmogony, cosmology, anthropology,
psychology, sociology, metaphysics—with .its theory of truth, epistemology, ontology,
and theology) are based on the Bible as a written revelation of God to men (see Appendix
G). This cosmic vision has also a theory on motivation based on the Bible (see Appendix
K). It has also a theory on unconscious motives (see Appendix L). Following Maslow’s
model or diagram, this Christian Theistic Worldview also has a theory on human needs
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that is suggested in Appendix M. As a cosmic vision that embraces all that the human
mind can “grasp or retain,” it should also develop such a theory.

Career Choice Theories and Concepts
One of the most important decisions of life is the decision one makes when it
comes to answering the question: What will I do with my life, or what should I do in
order to stay alive?
In the beginning of the 20th century, motives became a very important topic in
psychology, particularly in the study by William McDougall, noted Davidoff (1983).
As human life turns very complex, it is also difficult to choose a career for life.
Figler and Bolles (1999) mention that there are about 20,000 occupations, career or job
titles. As with any other behavior, career choice is also influenced by various and
different factors. Harris (1973) presents a two-pronged task in career guidance programs:
(a) making students aware of the vastness of alternatives and (b) assisting them to make
the options manageable.
Another factor that contributes to the difficulty regarding the study of motives is
that motivation factors cannot be observed or measured or assessed directly (Tyler, 1973).
A researcher depends of the person’s own inner reflection and expression.
Super’s theory (Schreiner, 2012) proposed that career development is a long,
developmental process which takes place throughout two stages: exploration and
establishment. Vocational development, and hence vocational choice, continues through
the adult years. He emphasized the importance of the self-concept in career development
and viewed the expression of an occupational preference as a reflection of how people
viewed themselves as well as an expression of their efforts to implement and actualize
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their self-concept. Career satisfaction is related to the extent to which people can find
outlets for their interests, abilities, values, and personality traits and also to the extent to
which theory could implement and actualize their self-concept.
Even though this study is not concerned with the developmental process but only
with the factors that have some influence in the choice when entering college, one may
note here that some statements should be kept in mind when dealing with the career
development process. Brown (1970) notes that vocational choice as a realistic process
starts much earlier than most theorists have believed, and that the concept of vocational
choice as a systematic process occurs over a fairly long period of time.
There has been a great concern about career choice. Counselors think that career
awareness should be provided in the elementary grades and children should learn about
career choices and career direction early in their education process. In other words, the
foundation should be laid early in life (Perry & Ward, 1997). About the importance of
choosing a career they put it this way: “Young people need a deep-seated sense of certain
realities about themselves, the world of work and how people choose and plan for careers
before they can make meaningful choices” (p. 45). Later, when youngsters reach their
teens, the concern about career choice should catch their attention. These authors say:
“And then, in middle school the students should begin to get interest in possible career
choices and know that they are going someday to some place” (p. 59).
The family is an influential agency in the vocational choice-making process.
The process of vocational choice-making may be different for boys than it is for girls
because girls appear to arrive earlier at more realistic choices. Other factors, such as
cultural and sociological factors, impinge upon vocational choices, such as status.
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Psychological traits such as personality variables are instrumental as determinants
of vocational choices. Vocational choices, at least through young adulthood, have a high
probability of changing before implementation (Perry & Ward, 1997).
As students attend college in preparation for a career and to get better jobs or to
make money (Astin, 1993), one would expect that their choice would be permanent or at
least more stable. But this has not been the case. Astin also reports that in a study of
career choices in 1985 and 1989, although there was a very high degree of aspiration for
the freshman students in 1985 (63%) to postgraduate degrees, by the time of the 1989
follow-up, only about half (51.7%) of the freshmen had actually attained their bachelor’s
degree (p. 264).
As freshman predictors there was only a modest correlation of the degree of
aspiration in 1985 with 1989 aspirations, that is, 0.35. High positive weights are the
characteristics of intellectual self-esteem, high-school grades, socioeconomic status, race,
personality traits, parents’ professional influence, courses taken in high school, and
environmental influence. Students frequently change plans after entering college, and
changes are more systematic than random. Usually changes in programs are to relative
fields. There are a variety of factors that cause positive choices in different fields as highincome families, personality, religion and value measures, finance and commerce
expertise, own business, administrative responsibility, etc. (Astin, 1993).
One can understand why the timing for college selection is crucial for the student
and the parents. The student is confronted with the first major educational decision that
will influence adult life when evaluating the various college programs. The factors to be
considered include the following: general aptitude, academic average, extra-curricular
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knowledge and skills, work experience, talents, accomplishments, school attendance
record, discipline records, appearance (conformity to standards), reliability, leadership,
and consideration of others (Barre, 1970).
There is still much that is unknown about the process of vocational choice, about
the factors which contribute to the various stages of vocational choice and what can be
done to facilitate the process for the benefit of the individual (Barre, 1970).
Holland’s (2006) theory presents the idea that the choice of a vocation is an
expression of personality and that vocational satisfaction, stability, and achievement
depend on the congruency between one’s personality and the environment in which one
works. There are certain behavioral orientations or clusters of personality traits which can
be identified and related to vocational choice. For him there are six types of personality
that influence vocational choice. Later Holland (2006) published a book where he
presented the types of personality and the principles that underlie his theory. The
personality types are: realistic, investigative, artistic, social, enterprising, and
conventional. The principles are as follows: In our culture most people may be
categorized in one of the six types of personality. There are six kinds of environment:
realistic, investigative, artistic, social, enterprising and conventional. Each environment is
dominated by a given type of personality (Holland, 1992; Pike, 2006).
People search for environments that will let them exercise their skills and
abilities, express their attitudes and values, and take on agreeable problems and roles.
A person’s behavior is determined by an interaction between his personality and
the characteristics of his environment. He presents also some secondary assumptions:
consistency, differentiation, congruence and calculus.
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Gottfredson (1981; Renando, 2013; Winter, 2009) postulated a theory of
circumscription and compromise to explain occupational goals. According to the authors,
people have self-images including why they believe they are, who they believe they are
not, and who they would like to be. “People assess the compatibility of occupations with
their images of who they would like to be and how much effort they are willing to exert
to enter those occupations” (Gottfredson, 1981, p. 547).
When a high-school graduate makes his career choice, thinks Super (1996), he is
trying to express his self-concept. He puts it this way:
In expressing a vocational preference a person puts into occupational terminology his
idea of the kind a person he is; that in entering an occupation, he seeks to implement a
concept of himself. The occupation thus makes possible the playing of a role
appropriate to the self-concept. (p. 1)
One should not forget that while taking undergraduate courses students are
subjected to external and internal changes that influence career choice as attitudes,
values, beliefs, expectations, emotions, goals, and these changes sometimes may be
dramatic in nature (Astin, 1993). Many people reach adult age without making
satisfactory vocational choices.

Influencing Factors for Career Choice
There are a variety of factors that cause positive choices in different fields: high
income, personality, religion and value measures, finance and commerce expertise,
business ownership, administrative responsibility, etc. (Astin, 1993).
When it comes to evaluating the college program that a student will choose,
things that should be considered, among other factors, are: general aptitude, academic
average, extra-curricular knowledge and skills, work experience, talents,
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accomplishments, school attendance record, discipline records, appearance (conformity
to standards), reliability, leadership, consideration of others (Barre, 1970).
According to Zaccaria (1970), career choice had its origin in a perspective of
work within a historical-religious framework, but different views of work were developed
according to various philosophies in human history.
Career choice is not only a moment of decision but several decisions that occur
over time while conditions and circumstances change. The pattern is not permanent but in
flux, although people search for security, serenity, and peace of mind. They focused on
ego development as well as on the self-in-situation and self-in-world. In all the questions
of career choice one cannot overlook the fact that it has to do with the making of a living
and the making of a life as noted by Tiedeman and O’Hara (1963; see also more recent
analysis by Briddick & Briddick, 2008). There is also a great variety of factors that
should enter into consideration when it comes to study those factors that influence a
young student to choose any career in life.
Psychologists mention a series of factors that may influence a choice, factors such
as basic impulses, social motives, growing motives, values, beliefs, aims and plans,
search for homeostasis, incentives, emotions, cognition, sex drive, survival, and sense of
achievement (Davidoff, 1983). Shertzer and Stone (1976) suggested these factors
included needs, opportunities, interests, intelligence, personality, self-concept, family,
and religion. Other authors try to explain that there are some factors that have a stronger
influence than others.
Holland (1992) has presented a theory by which vocational choice depends to a
great degree on the personality type of the person and model environment. Every
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personality type seeks his correspondent environmental type. He classifies personality in
five types: realistic, intellectual, social, conventional, enterprising, and artistic. He says:
“People search for environment and vocations that will permit them to exercise their
skills and abilities, to express their attitudes and values, to take on agreeable problems
and roles, and to avoid disagreeable ones” (p. 11).
As mentioned earlier, Super (1996) presents a theory that career choice is a
process rather than an act-of-moment choice, mentions some factors that influence
vocational development as attitudes, intelligence, aptitudes (perceptual speed and
accuracy, manual dexterities, spatial visualization, mechanical comprehension, aesthetic
judgment, musical talents), interests of personality, family, economic factors, and
disabilities.
Family background is influential in determining vocational choice. More youth
entered their father’s occupation than any other single category of occupations (Ultee,
2007). Brown (1970) mentions other factors, such as self-concept, cultural and social
status, needs, psychological traits, interest, self-esteem, ideal of service, extrinsic
rewards, and occupational prestige. He also notes that in reaching adult years many
students change during college because they choose careers that are incongruent with
their abilities, interests, or personalities or select occupations to which little opportunity
for entry exists.
Studies made in some Seventh-day Adventist academies (M. Chapman, 1975;
Privette, 1973; Wiebe, 1977) concluded that there are some factors that influence teens in
their career choice, such as interests, attitudes, self-concept, parents, service to others,
values, time work, etc. In some cases, parents do have greater influence than others.
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Parents’ attitudes toward religion, peer group influence, and participation in extracurricular activities may or may not have an influence in career choice.
In a study made in a public school (W. Wright, 1975), some particularities have
been noted. Fathers had greater influence on girls’ choice than over boys and mothers had
more influence on boys than over girls’ choices. Grades also do have significant
influence on career choice. Clergy did not have sufficient influence to be significant.
Peers also seem to have influence upon public school students.
In another study at Andrews University some factors identified in undergraduate
students included the following:
1. Enjoying the field and the satisfaction it gives
2. Related personality characteristics to occupational possibilities
3. Good grades received in that area
4. Good employment prospects upon graduation
5. Interviewed and observed workers in different occupations
6. Work experience in chosen field
7. Recommendation of this career by friends (Samuel, 1982).
Probably one of the most significant studies made in this field that brings light to
this question of motives or influencing factors, particularly in Brazil, is the study made by
Arrais de Matos (2006) as a doctoral dissertation at Andrews University. The study was
performed with a population of 115,592 senior students in five different college
programs. The participants were considered as being of higher prestige, middle prestige,
and lower prestige. He pointed out that students of higher income families who have
attended private high schools and whose parents are of higher cultural level tend to
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choose high prestige cursos (college programs) and students that are from lower income
classes, who have studied in public high schools, and whose parents are of a lower
cultural level tend to choose lower prestige cursos (college programs). A new element is
introduced here, that is, the choice of a curso, or program of higher or lower prestige. It
opens a field for further research on the subject of religious career choice.
This would bring us to a few questions about choosing a theology program that is
supposed to prepare pastors or gospel ministers. Is this program a high prestige one or of
low prestige? For what reasons are these students choosing this particular program?

Christian Concept of Career Choice
The Bible teaches that abilities and capacities are God-given gifts or “talents” as
used in the Bible (Exod 31:1-6; Eph 3:11-13; 1 Cor 12:4-11; Matt 25:14-30), that should
be developed and used for His glory (1 Cor 10:31) and for the building of the church and
perfection of her members (Eph 3:12,13). God will ask for an account (Matt 25:19; Luke
19:13, 15) when he comes and everyone will receive a reward according to what he has
done with the talents received.
Ellen White (2002b) states that many choose their careers for which they are not
fitted. She puts it this way:
The specific place appointed us in life is determined by our capabilities. Not all reach
the same development or do with equal efficiency the same work. God does not
expect the hyssop to attain the same proportions of the cedar, or the olive the height
of the stately palm. But each should aim just as high as the union of human with
divine power makes it possible for him to reach. . . . Many a man whose talents are
adapted for some other calling, is ambitious to enter a profession; and he who might
have been successful as a farmer, an artisan, or a nurse, fills inadequately the position
of a minister, a lawyer, or a physician. There are others, again, who might have filled
a responsible calling, but who, for want of energy, application, or perseverance,
content themselves with an easier place. (p. 267)

46

Christian Concept of Ministry
What is a minister? What is a pastor? The word minister comes from the Latin
(minister, tri), meaning a servant, the one who serves. The Latin verb ministrare means to
serve, to supply, to provide, to give, to a group so that they may fulfill the purpose by
which they exist, may it be a factory, a company, an association, a club or a church.
The word pastor comes from the Latin (pastor, oris) that means a shepherd, one
who takes care of sheep. As a religious term it is used as a metaphor to signify the work
of a religious leader of a group of believers, who has the responsibility of taking care of
members of a church, as a shepherd takes care of his sheep. The relation of a shepherd to
his flock, his care to every one of the sheep, is similar to the relation that a religious
pastor should have to church members. One could say that a pastor is one of the functions
or aspects of a minister related to a church. He is a spiritual leader who indicates God’s
will to men.
Regarding a church, a pastor or minister is a leader who serves the church that she
may fulfill the purpose to which she was founded. Thus these two terms refer to a
religious realm or environment and in such meaning they will be considered in this study.
There are, however, other terms related to the function or role that a pastor or
minister should exercise (fulfill), as apostle (Luke 6:13), missionary, prophet, bishop
(Titus 1:7: 1 Tim 3:2), elder (Titus 1:5), presbyter, priest, clergy, ambassador (2 Cor
5:20; Eph 6:20), witness, among others.
A Dictionary of Occupational Titles (1977) presents the following in relation to a
clergy’s work:
Conducts religious worship and performs other spiritual functions associated with
beliefs and practices of religious faith or denomination as authorized, and provides
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spiritual and moral guidance and assistance to members; leads congregation in
worship services. Prepares and delivers sermons and other talks. Interprets doctrine of
religion. Instructs people who seek conversion to faith. Conducts wedding and funeral
services. Administers rites and ordinances of Church. Visits sick and shut-ins and
helps poor. Counsels those in spiritual need and comforts bereaved. Oversees
religious education programs, such as Sunday school and youth groups. May write
articles for publication and engage in interfaith, community, civic, educational and
recreational activities sponsored by or related to interest of denomination. May teach
in seminaries and universities. May serve in armed forces, institutions, or industry
and be designated chaplain. When in charge of Christian Church, congregation, or
parish may be designated Pastor, or Rector. May carry religious message and medical
or educational aid to non-Christian lands and people to obtain converts and establish
native church and be designated Missionary. (p. 77)
As one may note, in common speech “clergy” is a term used to describe a
religious official, a member of a religious order, or a pastoral leader of a church or
denomination (Stevens, 1999). According to Stevens (1999) there are four implicit
dimensions in the contemporary concept of clergy:
(1) the vicarious function – service is rendered representatively not only on behalf of,
but instead of the people; (2) the ontological difference usually associated with
absolute ordination – namely that, person becomes a priest or religious in virtue of
character, and therefore a cleric cannot resign from ministry; (3) the sacramental
function whereby since Cyprian (A.D. 200-258) the term sacerdos is used routinely
for the bishop ‘leaning heavily on the image of the priesthood in the Hebrew
Scriptures’; and (4) the professional status which implies a quasi-unique function
with social significance, specialized functions which are interchangeable and with the
assumption that a well-trained professional can do it better than an amateur or
volunteer. (p. 31)
One unacceptable element in the clergy concept is that these religious leaders earn
their living by the gospel or engage in spiritual service for remuneration (Stevens, 1999,
p. 31). In a report and analysis of 47 denominations in the United States and Canada
(Schuller, Strommen, & Brekke, 1980), with interpretation by many experts it was shown
that there are two groups of ministers: those who think that if they were more dedicated,
if they possessed greater faith, if they could increase their skills, then perhaps the sense of
meaning and accomplishment would return. For them, the biblical and theological
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foundations of ministry should be reestablished. Ministers are called to be faithful, not
successful. That is, success should be measured in terms of faithfulness.
Another group thinks that the ministry should be considered more as a profession
in order to meet (face) the situation of contemporary society. Ministers should be better
prepared to be more influential in the life of the community.
The authors conclude that ministry is a gift of God and also a human profession.
On the other side, there is a transcendent quality that exists beyond any given culture.
Christian ministry prior to any individual currently filling the office is rooted in God’s
intention and call. The call of God must be authenticated within the Christian community.
When the community tries to incorporate the insights of Eph 4, the ministry will proclaim
an empowering Word anchored in the events related to the life, death, and resurrection of
Jesus Christ.
The Bible presents this symbol (the pastor) as someone who takes care of people
by guiding, protecting, nurturing, watching, rescuing or saving, advising, helping (see Ps
23; Gen 48:15; 49:24, 25 NIV; Num 27:16, 17; Isa 40:11; Jer 3:15; 31:10; 33:12; Amos
3:12; Zech 11:4-31).
The Seventh-day Adventist Encyclopedia (1996) presents the following concept of
a pastor:
An ordained or licensed minister assigned to a church or district by the conference or
mission committee and paid by the conference. Pastors are not considered regular
officers of that church but serve as the leader of the church and assist the officers in
carrying out their duties. They have charge of the pulpit, are usually chairperson of
the church board, ex officio members of any committee, but direct their church by
influence rather than by any authority vested in them. (p. 306)
As ministers, one may understand that “one [is] authorized to conduct the various
functions of pastoral work within the Seventh-day Adventist Church” (Seventh-day
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Adventist Encyclopedia, 1996, p. 85). During her 146 years of existence as an organized
church body, Seventh-day Adventists have developed a sound theory on ministry or
pastorate. Based on the Bible and enlarged by the writings of Ellen G. White, Adventist
authors have written extensively on this subject. In this study I give only a brief resume
of what constitutes this theory.

Biblical Concept of Ministry
The symbol of a shepherd as a spiritual leader was established by the Bible. The
Scriptures present the concept of a pastor or minister throughout its pages as a divine
choice and call. Although there were various functions or a variety of roles, as a religious
or spiritual leader, pastors or ministers do not choose their own career. It is not a matter
of personal choice. It is a question of God’s choice and call (Gen 12:1, 4; 18:19; Exod 3,
4; Num 27:15-23; Josh 1:1-9; Judg 6:11-24; 1 Sam 2:26; 3:1-21; 16:1-13; Jer 1:4-10;
Matt 4:19; 10:1-42; Luke 9:1, 2; Rom 1:1; 1 Cor 1:1; 1 Pet 1:1, 2).
The pastor should be an example:
A bishop should be blameless, the husband of one wife, vigilant, sober, of good
behavior, given to hospitality, apt to teach; not given to wine, not greedy of filthy
lucre; but patient, not a brawler, not covetous; one that ruleth well his own house,
having his children in subjection with all gravity (for if a man know not how to rule
his own house, how shall he take care of the church of God?); not a novice, lest being
lifted up with pride he fall into the condemnation of the devil. Moreover he must have
a good report of them which are without; lest he fall into reproach and the snare of the
devil. (1 Tim 3:2-7)
Writing to another apostle, Paul described the characteristics a presbyter should
have:
For a bishop must be blameless, as the steward of God; not self-willed, not soon
angry, not given to wine, no striker, not given to filthy lucre; but a lover of
hospitality, a lover of good men, sober, just, holy, temperate; holding fast the faithful
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word as he hath been taught, that he may be able by sound doctrine both to exhort and
to convince the gainsayers. (Titus 1:7-9)
Other characteristics may be added as a commandments keeper, without spot,
unrebukable (1 Tim 6:14), being impartial (1 Tim 5:21), pure (v. 22), fleeing from foolish
and hurtful lusts but following after “righteousness, godliness, faith, love, patience,
meekness” (1 Tim 6:11), keeping what is committed to him and “avoiding profane and
vain babblings, and oppositions of science falsely so called” (1 Tim 6:20). He should also
be studious of the Word in such a way that he can divide rightly the word of truth, not
being ashamed (2 Tim 2:15).
Repeating his counsels to Timothy, in his second epistle, Paul states: “flee also
youthful lusts: but follow righteousness, faith, charity, peace” (2 Tim 2:22). In other
words, he should be an example to the believers “in word, in conversation, in charity, in
spirit, in faith, in purity” (1 Tim 4:12; 1 Pet 5:3), by reading, exhorting and teaching the
doctrine (1 Tim 4:13). To these things an apostle should give himself wholly (v. 15).
The pastor has a mission to accomplish what embraces various functions. He
ought to “feed the flock” (1 Pet 5:2), to preach the gospel (Mark 16:15), “heal the sick,
cleanse the lepers, raise the dead, cast out devils” (Matt 10:8), to teach and baptize (Matt
28:19), to set things in order in the church and ordain elders (Titus 1:5). He has also to
rebuke (Titus 1:13; 2 Tim 2:25).
The Bible states that a minister or a pastor is someone who is chosen and called
by God for the purpose of promoting the kingdom of heaven among men (Titus 1:1). It is
not by a personal choice of man but of God. Man has, however, the freedom to accept or
not accept God’s call.
Writing to Timothy, the apostle Paul says, “Paul, an apostle of Jesus Christ, by the
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commandment of God” (1 Tim 1:1), and to the church in Colossians: “Paul, an apostle of
Jesus Christ by the will of God” (Col 1:1). To the Galatians, He was more incisive by
saying: “Paul, an apostle (not from men nor through man, but through Jesus Christ and
God the Father who raised Him from the dead)” (Gal 1:1). Other texts may be mentioned
as: Eph 1:1; 1 Cor 1:1; 2 Cor 1:1; Rom 1:1; 2 Tim 1:1; Matt 4:21; Mark 3:13, 14.
Besides choosing, God gives also a task to His servants (ministers, pastors,
prophets, messengers). When God calls, He has a purpose to accomplish. This is made
clear in the following texts: Mark 3:13-15; Titus 1:3; Matt 4:19, 20; Jer 1:9, 10; Ezek 2:4,
5; 3:4-7; Jonah 1:1, 2; 3:1-3; Zech 1:1, 3, 4; Matt 10:5-8; Acts 9:15; Rom 1:1; 11, 12, 16;
1 Sam 16:1; 1 Kgs 19:15, 16, 1 Tim 1:11, 12; 2:7, 2 Tim 1:11.
In order to accomplish these tasks, God states, and often explains, what
characteristics the person(s) being called should develop (Matt 10:16; Gal 5:22, 23; Matt
5-7:12); and He provides provision for the teaching (John 13:12-15; 15:14; Mark 1:21;
10:1); giving authority (Matt 10:1; Mark 3:15). At the end, He promised to give them a
reward (Mark 10:29, 30; Matt 19:27, 28; Luke 18:30; 2 Tim 4:8; 1 Pet 5:4).
Pastors should live for Christ (Phil 1:21), to instruct (Col 1:7), to use their gifts in
ministry (Rom 12:6, 7). The apostle Peter writing to the elders (presbyters) of the church
says: “Shepherd the flock of God which is among you, serving as overseers, not by
compulsion but willingly, not for dishonest gain but eagerly; not as being lords over those
entrusted to you, but being examples to the flock” (1 Pet 5:2, 3).
Paul in his recommendations to Timothy, a young minister, urges the following:
If you instruct the brethren in these things, you will be a good minister of Jesus
Christ, nourished in the words of faith and of the good doctrine which you have
carefully followed. But reject profane and old wives’ fables, and exercise yourself
godliness. . . . These things command and teach. Let no one despise your youth, but
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be an example to the believers in word, in conduct, in love, in spirit, in faith, in
purity. Till I come, give attention to reading, to exhortation, to doctrine. Do not
neglect the gift that is in you, which was given to you by prophecy with the laying of
the hands of the eldership. Meditate on these things; give yourself entirely to them,
that your progress may be evident to all. Take heed to yourself and to the doctrine.
Continue in them, for in doing this you will save both yourself and those who hear
you. Do not rebuke an older man, but exhort him as a father, younger men as
brothers, older women as mothers, younger women as sisters, with all purity. Honor
widows who are really widows. (1 Tim 4:6-5:3)
And he adds the following:
Do not receive an accusation against an elder except from two or three witnesses.
Those who are sinning rebuke in the presence of all, that the rest also may fear. I
charge you before God and the Lord Jesus Christ and the elect angels that you
observe these things without prejudice, doing nothing with partiality. Do not lay
hands on anyone hastily, nor share in other people’s sins; keep yourself pure. (1 Tim
5:19-22).
But you, O man of God, flee these things and pursue righteousness, godliness,
faith, love, patience, gentleness. Fight the good fight of faith, lay hold on eternal life,
to which you were also called and have confessed the good confession in the presence
of many witnesses. I urge you in the sight of God who gives life to all things, and
before Christ Jesus . . . that you keep this commandment without spot, blameless until
our Lord Jesus Christ’s appearing. . . . Command those who are rich in this present
age not to be haughty. . . . O Timothy! Guard what was committed to your trust,
avoiding the profane and idle babblings and contradictions of what is falsely called
knowledge. (1 Tim 6:11-20)
In his second letter to Timothy he continues to recommend:
Therefore I remind you to stir up the gift of God which is in you through the laying
on of my hands. (1:6)
Therefore do not be ashamed of the testimony of our Lord, nor of me. . . . (1:8)
Hold fast the pattern of sound words which you have heard from me, in faith and
love which are in Christ Jesus. That good thing which was committed to you, keep by
the Holy Spirit who dwells in us. (1:13, 14)
You therefore, my son, be strong in the grace that is in Jesus Christ. And the
things that you have heard from me among many witnesses, commit these to faithful
men who will be able to teach others also. You therefore must endure hardship as a
good soldier of Jesus Christ. (2:1-3)
Remind them of these things, charging them before the Lord not to strive about
words to no profit. . . . Be diligent to present yourself approved to God, a worker who
does not need to be ashamed, rightly dividing the word of truth. But shun profane and
idle babblings, for they will increase to more ungodliness. (2:14-16)
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Flee also youthful lusts; but pursue righteousness, faith, love, peace with those
who call on the Lord out of a pure heart. But avoid foolish and ignorant disputes,
knowing that they generate strife. (2:22, 23)
I charge you therefore before God and the Lord Jesus Christ, who will judge the
living and the dead at His appearing and His kingdom: preach the word! Be ready in
season and out of season. Convince, rebuke, exhort, with all longsuffering and
teaching. . . . But you be watchful in all things, endure afflictions, do the work of an
evangelist, fulfill your ministry. (4:1, 2, 5)
Writing to Titus whom Paul had given the task to order the church in the island of
Crete, he also makes clear the characteristics one should have as a minister of God:
For a bishop must be blameless, as a steward of God, not self-willed, not quicktempered, not given to wine, not violent, not greedy for money, but hospitable, a
lover of what is good, sober-minded, just, holy, self-controlled, holding fast the
faithful word as has been taught, that he may be able, by sound doctrine, both to
exhort, and convict those who contradict. (Titus 1:7-9)
But as for you, speak the things which are proper for sound doctrine. . . .
Likewise, exhort the young men to be sober-minded, in all things showing yourself to
be a pattern of good works, in doctrine showing integrity, reverence, incorruptibility,
sound speech that cannot be condemned, that one who is an opponent may be
ashamed, having nothing evil to say of you. Exhort. . . . Speak these things, exhort,
rebuke with all authority. Let no one despise you. Remind them to be subject to rulers
and authorities, to obey, to be ready for every good work. . . . This is a faithful saying,
and these things I want you to affirm constantly . . . but avoid foolish disputes,
genealogies, contentions, and strivings about the law, for they are unprofitable and
useless. Reject a divisive man. (Titus 2:1-3:10)
Pastors are to give account of those who are under their care. Paul recommended
to the brethren that they should obey the leaders for “they watch for your souls, as they
that must give account” (Heb 13:17). Finally, the Bible presents the Supreme Pastor in
Jesus Christ. He should be the Model to the sub-pastors that He has constituted in this
world (Heb 13:20; 1 Pet 5:4).

Adventist Perspective on Ministry
During her ministry as God’s messenger, Ellen G. White wrote largely on this
subject. Besides books and many chapters of books, there were articles written in
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magazines and pamphlets. (See Appendix F.)
When referring to pastoral work, White uses in her writings different terms, such
as clergy, minister, pastor, preacher, shepherd, among others. All refer to a person who
has received a specific call for the special work to be God’s spokesman to the church and
to the world.
Ministers are Christ’s representatives (White, 2007b, 2007c, 2007d), acting in
Christ’s stead (2009a; 2007c), delivering God’s Messages (White, 2005b, 2007d, 2007e),
preaching the truth (White, 2007a, 2007b, 2007c, 2007d, 2007e, 200f, 2007g, 2007h,
2007i), being God speakers to men (White, 2007e), as mouthpieces of God (White,
2003a, 2005b, 2007b, 2007c, 2007d), as His servants (White, 2003a), being instruments
in God’s hands (White, 2007f, 2005b). They should also act as God’s ambassadors
(White, 2007a, 2007d, 2007e), evangelists (White, 1999, 2003a), watchmen (White,
2007a), guardians of the church (White, 2005b), overseers over God’s flock and being
shepherds of God’s flock (White, 2007b). They should act also as educators (White,
2005a, 2007e, 2007f), guiding God’s people (White, 2007g), being a physician of souls
(White, 2007b), and as light bearers showing the right way (White, 2007e), and sentinels
for God (White, 2005b).

Preparation
It is not enough to be called to the ministry. It is necessary to have a thorough
preparation by education and training (White, 2011). Ellen White (2005b), however, does
not present the idea that anyone God calls is already prepared to fulfill the task. There
should be a thorough preparation for the work of being a minister of God. She puts it this
way:
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Young men who desire to enter the field as ministers, colporteurs, or canvassers,
should first receive a suitable degree of mental training, as well as a special
preparation for their calling. Those who are uneducated, untrained, and unrefined, are
not prepared to enter a field in which the powerful influences of talent and education
combat the truths of God’s word. Neither can they successfully meet the strange
forms of error, religious and philosophical combined, to expose which requires a
knowledge of scientific as well as Scriptural truth.
Those especially who have the ministry in view, should feel the importance of the
Scriptural method of ministerial training. They should enter heartily into the work and
while they study in the schools they should learn of the great Teacher the meekness
and humility of Christ. A covenant-keeping God has promised that in answer to
prayer His spirit shall be poured out upon these learners in the school of Christ, that
they may become ministers of righteousness. (p. 81)
The essential education is the knowledge of God and this should be the worker’s
constant study (White, 2009b), and it should include mental training as well as special
preparation for the high call (White, 2011). The Scripture method should be used in the
worker’s ministerial training (White, 2011). The preparation of heart is needed and it is
more important than only preparation to preach (White, 2005b).
This preparation for the ministry should be given by our schools and colleges
(White, 2007f), and these schools should give the best instruction and training (White,
2003b), that is, theory and practice. This way these workers will accomplish much more
than those who are deficient in knowledge (White, 2003b).
Ellen White (2007f) stresses this task of our schools in the following statement:
God designs that all our institutions shall become instrumentalities for educating and
developing workers of whom He will not be ashamed, workers who can be sent out as
well-qualified missionaries to do service for the Master; but this object has not been
kept in view.
There is an urgent demand for laborers in the gospel field. Young men are needed
for this work; for God calls for them. This education is of primary importance in our
colleges, and in no case should it be ignored or regarded as a secondary matter.
(p. 135)
She presents Jesus Christ as the Model Pastor for every pastor that He has called
to the ministry. Every minister should be a pastor caring for his flock of sheep, that is, the
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church members of his parish (White, 1892, p. 530).
For over a century, Adventist authors have written about ministry, mainly in the
Ministry magazine and many books. In Brazil, during the third decade of the last century,
a magazine called O Pregador Adventista (The Adventist Preacher) was beginning to be
published, turning later unto Ministério Adventista (Adventist Ministry), and many
articles were written during these eight decades. Currently, this magazine is called simply
Ministério (Ministry).
For these authors and the Adventist Church, the work of ministry is not only
supposed to be a profession but also a call from God and is the highest honor one can
receive from God in this world (D. Thomas, 1995).
The true motive to be a pastor is a response to God’s call (Lopes et al., 2010;
Maag, 2004; Seller, 1985), and the individual should be completely committed to the
work, and constantly guided by the Holy Spirit. Therefore, it is a miracle by which a
human becomes God’s oracle by an inner compulsion, a strong impression, and accepts
the task (Marinho, 1995).
The pastor is to be a spiritual leader (Baker, 2005; Rios, 1996), and to be a leader
one has to stay continually in communion with God (Santana, 1994; Santos, 2003);
dedicated to personal devotion, Scripture study, prayer and meditation, searching for the
Holy Spirit (Rios, 1996). Rios gives a definition of pastoral leadership saying that it is an
ability that a pastor has to lead his congregation to fulfill its mission, getting from them
the maximum cooperation and minimum opposition to plans laid. This researcher also
states that the quality of the pastor’s leadership is essential to church growth. The way to
exercise leadership is to get into contact with people, being a “man of God” among
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humans (Baker, 2005; Santana, 1994).
In these last days of history, ministering is getting more and more complex and, to
nurture the flock, the pastor must do it by visiting all members of the church (D. Thomas,
1995; V. Thomas, 2005). The pastor also has to be in constant actualization with what is
going on the world (Belvedere, 1993).

Ministerial Characteristics
First, men called to be ministers should be men of God (White, 2007c); be
converted (White, 2003a, 2007a, 2007b, 2007c), be sanctified by the truth they preach
(White, 2007c); and should develop traits that will be useful to perform their task, such as
zeal (White, 2007a, 2007b, 2007c), energy (White, 2005b, 2007b, 2007c), perseverance
(White, 2007c, 2005b, p. 39), patience (White, 2007d), simplicity (White, 2007c);
tenderness, love (White, 2007b, 2007c, 2007d), benevolence (White, 2007b), tact (White,
2007a, 2007c), calm (White, 2007c), circumspection (White, 2005b, p. 17, 2007b,
2003a), sympathy (White, 2007c, 2007d), respect (White, 2003a), sobriety (White,
2007g), meek and peaceable (White, 2007c), piety (White, 2005b, 2007d, 2000), and
wisdom (White, 2007d, 2007h), among others. Pastors should be men with ability in
word and doctrine (White, 2007a), whose lives should be in harmony with what they
preach (White, 2005b), having a good reputation (White, 2007e), by a blameless
deportment (White, 2007b), growing in knowledge of God (White, 2003a), understanding
human needs (White, 2007f), with a deep love for souls (White, 2007e; Cole, 2010).
To exercise ministry, a pastor should develop specific traits to be efficient in his
work. Moisés Nigri, former vice-president of the General Conference of Seventh-day
Adventists, mentioning a theology teacher, says that a pastor should have the following:
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Abel’s faith, Enoch’s compassion, Noah’s perseverance, Abraham’s obedience,
Isaac’s prudence, Jacob’s persistence, Job’s patience, David’s audacity, Solomon’s
wisdom, Isaiah’s vision, Elijah’s courage, Elisha’s calmness, Daniel’s loyalty,
Ezekiel’s energy, Samson’s strength, Jeremiah’s self-denial, Samuel’s consecration,
John the Baptist’s heroism, Stephen’s value, Peter’s sincerity, Paul’s zeal, Apollo’s
eloquence, Barnabas’s tactfulness, John’s love, that was the beloved disciple,
compassion and purity of our Lord Jesus Christ and the power of the Holy Spirit.
(Nigri, 1989, p. 16-18)
One could add that some more aspects are needed, such as justice, equity,
spirituality, self-control, tolerance, and sympathy (Millanao, 1997). Lay members also
have their expectations of what a minister should be like: an example (Willimon, 2004),
faithful, courteous, enthusiastic, well informed, ability to preach, organizer, friend of
sinners, unbiased, idealist, punctual, loyal, spiritual, etc. (Lobo, 1973).
A pastor must care for the members of his flock closing the end door in such a
way that the members would not leave the church (Santos, 2003).
When one considers these things, the question arises: “Who is sufficient for these
things?” It is true that God calls those who are not perfect. He called poor, ignorant,
inexperienced, jealous, distrustful men and through His Spirit transformed them into
giants for preaching His gospel (Froom, 1989). Summing up, they should be preachers,
shepherds, teachers, administrators, organizers (McBride, 1989), counselors (Black,
1998), inspiring the church community (Rios, 1996), and guardians (Santos, 1993). It is
obvious that a college freshman has much to learn while studying and taking a theology
program in order to be prepared to work as a church minister or pastor.

Summary
This chapter discussed the context of Brazilian higher education followed by an
overview of the main theories on motivation and career choice, ending with a discussion
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of the biblical concept of ministry. Building on the literature discussed, this study
explores the implications of theoretical concepts for the ministerial career in the gospel
ministry.
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CHAPTER 3

METHODOLOGY

This chapter describes the methodology used in this study, seeking to demonstrate
its relationship with the theoretical framework of reference. It declares the type of study,
presents its purpose, describes the subjects/participants of this research, and presents the
characteristics of the employed instruments, describes how data were collected, and
which procedures were followed. Finally, it defines the processes used in the data
analysis.

Type of Research
This research project is a quantitative, descriptive, and exploratory study based on
the survey research approach. The exploratory phase implies correlational, factorial, and
discriminant analysis. In a social study like this, for a better understanding of issues
related to socioeconomic, cultural and religious characteristics, as well as influencing
factors in career choice of college students, the use of a statistic survey is appropriate.
The use of a statistic survey is emphasized by Levin and Fox (2004). By being an
exploratory study, according to Marconi and Lakatos (1990), it is intended to increase the
understanding of a fact or phenomenon and develop a probable hypothesis of the fact. As
they say:
An exploratory study is an empirical research whose objective is the formularization
of questions or a problem, with triple purpose: to develop hypotheses; to increase the
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familiarity of the researcher with an environment, fact or phenomenon and for the
accomplishment of a more necessary research in the future or to modify and to clarify
concepts. Systematic procedures are generally used either to allow a systematic
observation or to analyze the data (or both, simultaneously). Quantitative and
qualitative descriptions are both obtained from the object studied and the investigator
must appraise the Inter-relations between the properties of the phenomenon, fact or
observed environment. (p. 77)

Population and Sample
Following Rudestam and Newton (1992), this section describes the population
studied in the survey. As mentioned earlier, the participants of this study were all the
students registered as freshmen (first-year students) in the Theological Seminary of
Centro Universitário Adventista de São Paulo (UNASP), located in Engenheiro Coelho,
São Paulo State, Brazil, in the school year of 2008 and a sample from freshman students
of other programs enrolled in the year 2009.
In the school year 2008, there were 114 freshman students enrolled in the
theology program among 658 applicants who took the entrance exam prescribed by the
Ministry of Education. The enrolled students have also been approved by an interview
conducted by the Theological Seminary Coordination.
The interview was based on questions addressed to each candidate in order to
evaluate their personal and religious life. The interviewer gives his recommendation
through a score ranking from 1 to 10. The higher the score, the stronger the
recommendation.
Freshmen were chosen because this study is exactly about researching the factors
that influenced them to make such a choice as a way to obtain knowledge and be
prepared for religious leadership in the SDA Church, prior to any influence that the
school could exert over them.
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The second group, namely the students from other programs of the same
institution, was picked as a sample of all the students enrolled in the year 2009 in all
other nine programs offered by this institution, that is, pedagogy, languages, translation
and interpretation, law, engineering, administration, economics, art education, and
communication. This group was selected through an appeal made by five of their
professors for a spontaneous participation in the survey. The instructors also proctored
the questionnaire. From 608 students enrolled in that year, 125 answered the
questionnaire on a volunteer basis, representing 20.5% of the total of freshman students
enrolled that school year.

Objectives and Hypotheses
The objectives are divided in two parts. As mentioned earlier, the first objective
was searching and describing the general profile that characterizes both the college
students who chose to enroll in theology and the students who chose other programs
offered by the same school in terms of age, marital status, family size, race, family living,
socioeconomic level, parents’ cultural level, reading habits, and type of school attended,
among others.
The second objective was to identify discriminating factors through which we
could predict which program a particular student would choose, either theology or other
programs as preparation for a life career. So the main purposes of the study were the
following:
1. Describe the general social characteristics of the freshman students of both
theology and other programs.
2. Determine whether the seven predictor factors accurately identified the type of
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program an undergraduate student at UNASP in the years 2008 and 2009 would choose;
namely, looking for a better communion with God, sense of vocation, search for selffulfillment, sense of mission, looking for status, preparation for a job or career that
provides security, and search for self-realization.
Hypothesis: Communion with God, sense of vocation, desire for self-fulfillment,
sense of mission, search for status, search for job, and search for self-realization are
significant discriminant factors of a desire to enroll in the theology program.
From now on these factors simply will be named as communion with God,
vocation, fulfillment, mission, status, security, and self-realization.

Definition of Variables
The seven factors that will be tested to explore their influence as significant
predictors of which of the two groups the students would choose are considered as
independent variables, and the two groups, either Theology or Other Programs, are the
dependent variables.
The independent variables are the following:
1. Communion with God: A commitment to spend time in prayer and Bible
study.
2. Vocation: A call to be involved in a religious career through the constraint of
God’s love
3. Self-Fulfillment: A feeling of self-worth in the act of preparing to influence
people for God
4. Mission: A desire to be a leader in the church, willing to share joy and hope
with others
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5. Status: A hope to have a position that provides administrative and supervisor
roles and promotions
6. Job Security: An assurance of preparation for employment in the Seventh-day
Adventist church organization
7. Self-Realization: A sense of self-worth, knowing that the career path will
bring satisfaction.
The dependent variable was the choice the applicant would make in regard to the
programs available on the UNASP campus: theology or one of the other programs.

Instrumentation
The instrument used in this study consists of two parts. The first is comprised of
26 questions that are part of a socioeconomic and cultural survey questionnaire
administered with the Exame Nacional de Cursos—ENC [National Exam of Study
Programs] by the Instituto Nacional de Estudos e Pesquisas Educacionais Anísio Teixeira
(INEP) [Anisio Teixeira National Institute of Educational Studies and Research], a
federal department connected to the Ministry of Education, since the Decree 2,026/96.
This questionnaire is added to ENC in order to, among other objectives, “trace the
country college freshman profile.” These questions are related to socioeconomic and
cultural characteristics of the students. As this questionnaire is in the public domain it
was not necessary to ask permission to use it in this survey.
These questions address demographic items, such as age (question 1); marital
status and family configuration (questions 2-6); socioeconomic status (questions 7-10);
financial resources for study (question 11); parents´ level of education (questions 12 and
13); type of school, private or public (question 14); type of secondary course or program
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(question 15); knowledge of English and Spanish (questions 16 and 17); number of nonacademic books read (question 18); reading habits (questions 19 to 23); study resources
(questions 24 and 25); and gender (question 26). Part of the whole administered
questionnaire was not considered because it was not of interest for this study. Also added
were some questions that are of interest for further studies in the area of the spiritual
realm.
The second part of the questionnaire (questions 41 to 90) refers to motivational
factors that are intended to test the discriminatory prediction function of the hypothesis
that those factors may predict depending on which of the two groups of dependent
variables a student would choose.
This part of the questionnaire was developed following these procedures: first it
was given to a random sample of students, 2 years earlier, an open question asking every
student to write down all factors they could remember that influenced them to choose the
Theology program of study as a preparation for their life career. Forty-three students
answered the question out of 100 freshmen in the year of 2006. Based on those answers,
50 questions were prepared and grouped into 12 categories according to this criteria: all
answers with equal or similar factors were constituted part of a category group and then
these groups were named according the general idea of that category, as, for example: the
question 50, “I was impressed by the Holy Spirit to be a pastor,” was categorized as sense
of vocation or calling, and question 58, “To have a more secure work in the future,” was
categorized as preparation for a job or career that provided security.
Then there were the following categories or factors:
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1. External Influence—relatives, friends, books, etc. (questions 41, 53, 64, 76,
and 90)
2. Searching for better knowledge (questions 42, 54, 65, and 77)
3. Better preparation for pastorate (questions 43, 55, 66, and 78)
4. Spiritual Development (questions 44, 56, 67, and 79)
5. Good work environment and social relations (questions 45, 57, 68, and 80)
6. New gifts and capacities development (questions 52, 59, 76, and 88)
7. Divine call (questions 50, 62, 71, and 85)
8. Preparing for a job or profession (questions 46, 58, 69, and 81)
9. Search for a sense of achievement (questions 49, 72, 75, 84, and 89)
10. Search for life meaning (questions 47, 61, 70, and 82)
11. Seeking for status (questions 51, 63, 74, and 87)
12. Result of close relation and communion with God (questions 48, 60, 73, and
83).
When these factors were submitted to factor analysis they were reduced to seven
factors that were applied and resulted in a fair degree of validity.
Questions 41 to 90 were intended to verify if they had a predictive function, but
there was neither certainty of validity nor reliability. In a “posteriori” analysis of the
instrument to determine the possible predictive factors, the factorial analysis technique
was implemented.
According to the main components, the sample was separated into two factor
groups, positive and negative. For the factor analysis of the positive group with KMO
equal to .944, four factors were found; namely, communion, vocation, fulfillment and

67

mission, whose communalities for items range from .538 to .851, and whose total
variance explained by these factors was 70%.
The negative group of factors was submitted to the factor analysis technique with
the KMO equal to .821, and three factors were found: search for status, preparation for a
job, and looking for self-realization. The communality for those items ranged from .309
to .763, with a total variance explaining 54% by these factors.
Thus there are seven factors, four positive and three negative, compounded by the
following questions:
Positive:
1. Looking for a better communion with God (communion), questions 56, 44 61,
54, 75, and 42
2. Sense of vocation (vocation), questions 73, 50, 67, 88, and 76
3. Looking for self-fulfillment (fulfillment), questions 86, 78, 85, 83, 79, 87, and
80
4. Sense of mission (mission), questions 49, 48, 62, 72, 43, 70, 60, and 66
Negative:
5. Looking for status (status), questions 68, 74, 63, 51, 45, and 71
6. Preparation for a secure job or career (job), questions 69, 81, and 46
7. Search for sense of self-worth (self-realization), questions 84 and 89.
The complete set of factors that was considered in this study and their respective
questions are shown in Appendix D.
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Data Collection and Procedures
The permission to apply the questionnaire to college freshmen was obtained from
the Vice President of the University through a formal letter sent with a copy of the
questionnaire. This approach provided the school administrators with the topics to be
covered and the questions that would be asked prior to the actual event.
A letter with a copy of the questionnaire was also sent to the Ethics Committee
asking its approval, which was granted by a formal statement.
The Seminary coordinator chose a class period when all students were present in
order to administer the questionnaire to the whole group of students who agreed to
participate in the study on a voluntary basis.
It was explained to the group the purpose of the questionnaire and the study:
1. It is a research project being conducted by a doctoral student working towards
a doctoral degree at Andrews University, USA, to determine the socioeconomic and
cultural profile of the seminary freshman students.
2. The information collected may be helpful to academic leaders in proposing
changes and improvements on the program content and teaching approaches.
3. The results will be analyzed to determine the predictability of the model
developed of factors that led so many students to choose this program as an option for
obtaining a college degree, either theology or other programs of the institution.
An appeal was made to get the full cooperation of the participants, asking them to
complete the questionnaire with their best knowledge, honesty, and sincerity, granting
them total anonymity. They were assured that the data would be used only statistically.
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To grant anonymity, the questionnaire was not to be signed nor identified by any other
means.
The procedure continued with the explanation that they should not answer
questions 41 to 91 on a right or wrong basis but to take into consideration their personal
reality. There were no right or wrong answers. Some may have felt that only one or two
cases referred to them; others may have felt that there were more. These questions were
supposed to be answered using a Likert scale, ranking from 1 to 5, according to the
intensity of the influence exerted over the respondent.
At the end of the class period, the students turned in the questionnaire to the class
teacher by inserting it into an envelope that was then sealed and returned to the researcher
through the administrative assistant to the University Dean. From the 114 students
enrolled, 112 answered the questionnaire; that’s 98.2% of the whole class. Therefore, one
could consider this as representative of the whole population.
The students of other programs were solicited by the class teachers to fill in the
questionnaires on a volunteer basis to cooperate in the survey. Those who filled out the
questionnaires turned them in to the teacher, who delivered them to the researcher. A
total of 125 students of all the programs answered the questions from the 608 students
enrolled in those classes. This represents 20.5% of the total undergraduate freshman
population of the school year 2009.

Data Analysis
The data of the first part, including the 26 questions related to the general profile
of both theology and other programs, freshmen from UNASP were analyzed using a
descriptive statistics (frequency, percentage, mean) approach by which their general
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ethnographic and cultural characteristics were described comparing one with another and
with the national average.
The second part, dealing with the discriminant predictor factors, used the
Discriminant Function Analysis through which an attempt was made to test if those
predictor factors could predict most student cases in choosing either theology or other
programs of the institution. Discriminant analysis was used instead of logistic regression
due to lack of resources. The SPSS16 program was used as the instrument to conduct this
Function Analysis.
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CHAPTER 4

FINDINGS

This chapter focuses on the findings based on statistical analysis of data obtained
from the answers of the first 26 questions of the ENADE questionnaire answered by the
freshman students of the theology program and compared with the data obtained from the
freshman students of other programs of the same school year 2009, and also with the
national sample of the ENADE questionnaire from 2006.
This comparison gives an overall picture of the general profile of the students
participating in the study and then comparing the demographic data with other students of
the same school and with the average students of the whole country.

General Profile Findings
The general profile included age, marital status, number of siblings, children,
race, family income, family members in one household, work, time spent outside of
family and school, and other aspects.

Age
The data regarding the first question, “What is your age?” indicate that there is a
wide variety of students ranging from 16 to 57 years old. The two extremes are atypical
because generally students start college around 17 or 18 years of age, while people 57
years old usually do not start college. The mean age is 25.43, the median 25, and the
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mode 26. The standard deviation is 6.447, the variance 41.562, and the range 41. If one
would eliminate these two extreme cases (16 and 57) the median would be 25.22, which
does not mean much in this case. It is interesting to note that in the age span between the
extremes, there are two intervals that concentrate more than 57% of the age group, that is,
from 18 to 22 (30.5%) and from 24 to 28 (34.8%). This was explained by the next
question. It was found that there are two distinct groups in this class: single and married.
If one would compare this age group with the group from all other programs of
the same university, one would note that there is quite a difference in their ages. The
group from theology is older than the group of students from other programs. If one
considers the ages 16 to 23, the group of theology students totals 37.5% of the
population, while students of that age group enrolled in the other programs came up to a
sum of 79.6%. Table 5 shows the differences.

Table 5
Differences of Ages Between Theology Students and Other Course Students in
UNASP, in Percentages
________________________________________________________________________
Age Span

Theology Students
N=112

Other Schools
N=125

16-19 years
22.3
48.0
20-23 years
15.2
31.6
24-27 years
30.4
12.8
28-30 years
11.6
4.0
31-35years
16.1
0.8
36-40 years
1.8
0.8
41-45 years
1.8
0.8
46 and up
0.9
0.8
________________________________________________________________________
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Note that over 60% (62.6%) of theology students are above 24 years of age while
from the other courses only 20% are over 24 years.

Marital Status
The second question was “What is your marital status?” The responses were to be
chosen from among five options:
1. Single; 2. Married; 3. Separated, Divorced; 4. Widow/widower; 5. Other.
As mentioned before, in the Theology School there are two distinct groups.
Almost half of the students (53; 47.3%) were married, and 51.8% were single (58). Only
one student reported being separated or divorced. The single student’s group average is
21.7 years old and the married group is 28.8. Single students range from 16 to 34 and the
greatest concentration is between 18 to 23 years with 35 students; that is 31.2% of the
respondents. The married students’ group ranges from 22 to 44 years and the greatest
concentration was between 24 to 29 with 30 students; that is 26.7% of those respondents.
Compared with the students from other programs, one can note a sharp difference.
From 125 respondents, 101 are single, that is, 80.8%; and 21 are married, that is 16.8%.
Two reported that they were divorced or separated and one is in another situation. This is
similar to the national average when it comes to comparing with the results obtained by
the ENADE questionnaire application. Table 6 shows the data.
The results indicate that students enrolled in the theology program are
proportionally greater in number when it comes to married students than those from other
programs in UNASP and in the national sample.
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Table 6
Comparison of Marital Status Between Students of Theology, Other UNASP Programs,
and the National Sample of Respondents, in Percentages
________________________________________________________________________
Marital Status

Theology
N=112

UNASP
N=125

Nationala

Single
51.8
80.8
77.5
Married
47.3
16.8
16.9
Divorced/separated
1.6
3.0
Widow/widower
0.3
Other
0.9
0.8
2.2
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Siblings
The third question is “How many siblings do you have?” The average is 2.58
siblings for theology students and 2.13 for other UNASP programs; the median is 2.00,
the mode is 2, and the standard deviation is 2.188 for theology students while for other
UNASP students, the median is 2.00, the mode is 1, and the standard deviation is 1.699.
While the range is 14 for Theology, for other students it is 11.
Over 50% of the respondents (52.7%) of theology students have only one or two
siblings while for other UNASP students, 68.0% have one or two siblings, and 61.2% of
the national sample have one or two siblings. Table 7 shows an overall view of the
number of siblings, comparing the three cases: Theology, other UNASP, and the National
sample.
One may note that theology students have more siblings than the other UNASP
students and the national average students when it comes to four siblings or more.
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Table 7
Comparison Between Theology Students, UNASP Students, and National Sample
Concerning Number of Siblings in the Family, in Percentages
________________________________________________________________________
No. of siblings

Theology
N=112

UNASP
N=125

Nationala

No sibling
8.9
5.6
8.0
One
25.9
34.4
32.5
Two
26.8
33.6
28.7
Three
13.4
15.2
12.1
Four
11.6
4.0
4 or more 18.7
Five
4.5
2.4
Six
2.7
1.6
Seven
2.7
0.8
Eight
1.8
0.8
Nine
0.9
0.8
Eleven
0.8
Fourteen
0.9
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Theology students tend slightly to come from larger families.

Children
The mean of children for theology students is 0.46 and for other UNASP students
is 0.13. The standard deviation for children of theology students is .816 while for UNASP
students it is .457. The variance is .665 and .209 respectively for theology and UNASP.
Theology married students who have children have an average of 1.53 children while the
married students from UNASP other programs who have children have an average of
1.45 children.
The comparison between the three measures is shown in Table 8.
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Table 8
Comparison Between Theology, Other UNASP Courses, and the National Average
Regarding the Number of Married Students With Children, in Percentages
________________________________________________________________________
No. of children

Theology
N=53

UNASP
N=21

Nationala

None
69.6
91.2
79.4
One
17.9
5.6
10.0
Two
9.8
2.5
7.3
Three
1.8
2.5
Four
0.9
4 or more 0.9
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

One may notice that married theology students have more children than those
from other programs of UNASP and also from the national average. While 30.4% of
married theology students have children, only 8.1% of the married students from other
UNASP courses have children and 20.7% of the national sample of married students have
children.

Race
Although the challenge of race is very questionable when it comes to
classification, mainly in a country that is a “melting pot” of races, the questionnaire asks
the respondent to classify themselves ethnically, as discussed in the literature review.
The fifth question of the questionnaire is “How do you consider yourself?” among
the following possibilities: (a) White, (b) Black, (c) Mulato/Pardo (mixed), (d) Yellow
(Asian origin), and (e) Indian or Indian descendent. The results were different among the
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three populations considered in this part of the study of general profiles. Theology
students considered as White were 60.7%; Black were 6.2%, and Mulatos/Pardos, 29.5%.
There were no Asian or Asian descendants, and 3.6% consider themselves Indian or of
Indian descendent. The group of other programs classified themselves as White, 62.4%;
Black, 2.4%; Mulatos/Pardos, 24.8; Yellow, 6.4%; and Indian, 3.2%. The national
average classification is as follows: Whites, 66.7%; Blacks, 6.2%; Mulatos/Pardos,
24.2%; Yellows (Asiatics), 1.8%; and Indians, 1.0%. Table 9 summarizes the
classification.

Table 9
Comparison of Race Classification Between Students of Theology, Other UNASP
Courses, and the National Average, in Percentages
________________________________________________________________________
Race

Theology
N=112

UNASP
N=125

Nationala

White
60.7
62.4
66.7
Black
6.2
2.4
6.2
Mulato/Pardo
29.5
24.8
24.2
Yellow (Asiatic)
6.4
1.8
Indian
3.6
3.2
1.0
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

The main finding of this question is that those who considered themselves as
Black in the other UNASP programs were only 2.4% of the respondents, whereas the
Black students in the theology program followed the same pattern as the national sample,
and there were no Asian descendants in the theology program. The Mulatos/Pardos
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theology students were also higher in percentage than in the other UNASP courses and
national average.

Household
The question is “With whom are you living?” and the responses were: (a) with
parents or relatives; (b) with spouse or with spouse and children; (c) with friends; (d)
with mates in a university dormitory; and (e) alone.
While the theology married students, 47.3%, all were living with their wives and
children; the single students, 29.5%, were living with mates in a dormitory, and 18.8%
were living with parents or relatives. Only 2.7% were living with friends and two of them
(1.8%) were living alone. Compared with students of other UNASP schools, about 20.8%
of them are living with parents or relatives. The students of this institution are in sharp
contrast with the national average that goes up to 70.2%. The married theology students
are also in contrast with the national average that goes up to 20.7%, whereas the theology
students total 47.3%. From the national sample, only 0.5% live in a dormitory while the
other UNASP students, 45%, live within the institution. This is happening because only
16% of the students from other UNASP schools are living with their spouses and
children; that is less than the national average.
So one could say that the greatest number of theology students are married, living
with their wives and children, and the single ones are living with parents or relatives or in
a dormitory (48.3%) while 45% of the students from other programs or schools of the
institution are living in the dormitory and 52.8% are living with parents or relatives, in
the dormitory or with friends. Table 10 shows the distribution of theology students, other
schools on the UNASP campus, and the national average students.
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Table 10
Comparison Between Theology Students, Other UNASP Students, and the National
Average of Students and the Living Arrangement, in Percentages
________________________________________________________________________
Living at the present

Theology
N=112

Other schools
N=125

Nationala

Parents or relatives
18.8
20.8
70.2
Spouse and/or children
47.3
16.0
20.7
Friends
02.7
16.0
04.3
Mates in a dormitory
29.5
45.0
00.5
Alone
01.8
01.6
04.3
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Family Income
From the 112 returned questionnaires, four students did not answer this question,
3.6%, and 51, 45.5%, reported that the family income was less or equal to three minimum
salary wages. Three minimum salaries is R$1.050.00 reais, at the time the equivalent to
US$ 583.00 dollars (at the rate of R$1.80 reais per one American dollar).
From the other UNASP schools, students, 53.6%, reported that the family income
was equal to or less than three minimum salary wages. Both theology students and those
from the other UNASP schools were in sharp contrast with the national sample that
reported their family income as being equal to or less than three minimum salary wages,
31.6%. Of theology students, 39.3% and 34.4% of other UNASP students were in the
range of 3 to 10 minimum salary wages, while the national sample reported that 46% of
the student family income was in this salary range.
From 10 minimum salary wages up to 20 minimum, 8.0% of theology students
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and 8.0% of other UNASP students reported they were in that range. The national sample
reported that 10.1% were from 10 to 15 minimum salary wages, 5.3% from 15 to 24
minimum salaries, 3.6% from 24 to 34, and 3.5% from 34 and up.
It is interesting to note that from theology students 11.6% reported that their
family income was 10 minimum salary wages and up and 10.4% of the other UNASP
students reported the same range, while 22.5% of the national sample reported that their
family salaries were from that range. This means that they (those whose income was 10
minimum salary wages and up) receive from R$3.500,00 reais up to R$10.500,00 reais
monthly (that is from US$ 1,944.00 up to US$ 5,833.00).
One may note that nearly 85% of the theology students received only US$
1,900.00 dollars or less to sustain their families and still face the challenge of paying
tuition and fees.
One may also conclude that UNASP students come mainly from families of lower
income than the average national sample.
A detail that caught my attention is that from the theology students who reported
their family income as equal to or less than three minimum salary wages, about 17% were
single students and 28% were married students. That is 45.5% of the total number of
theology students who face economic challenges.
If we turn to the question on marital status that 51.8% were single and 47.3%
were married, one may note that many of the married students came from the lower
income class. This means that from the students who reported that their families had an
income of less or equal to three minimum salary wages, about 37.3% were single while
61.5% were married. See Table 11.
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Table 11
Comparison Between Theology Students, Other Schools Students at UNASP, and
National Average Students Related to Family Income, in Percentages
________________________________________________________________________
Family Income

Theology
N=112

Nonvalid—did not answer
Up to 3 minimum wages
From 3 to 10 minimum wages
From 10 to 20 minimum wages

3.6
45.5
39.3
8.0

Other schools
N=125

Nationala

1.6
53.6
34.4
8.0

31.6
46.0
10.1 (10-15)
5.3 (15-24)
From 20 to 30 minimum wages
3.6
2.4
3.6 (24-34)
From 30 up
3.5 (34-up)
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Family Members Living Together
Question 8, “How many members of your family are living with you?” refers to
the number of individuals in a particular household. Some of the theology students,
20.5%, reported that none of their family members were living with them, while 34.4%
from other UNASP schools and only 13% of the national sample lived alone.
From theology students, 44.6% where living with one or two members of their
families but only 21.6% from students of other UNASP schools and 30% from the
national sample lived with family members.
Of students who reported that they were living with three or four members of the
family, 27.7% were theology students, 37.6% were from other UNASP schools, and 44%
were from the national sample. Those who were living with five to seven members of
their families, 6.3%, were from theology students, 5.6% from other UNASP schools, and
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10.7 of national sample. Finally the students who were living with eight or more
members of their families, 0.9%, were from theology students, .9% from other schools,
and 2.3% from the national sample. See Table 12.

Table 12
Comparison Between Theology Students, Other Students at UNASP, and National
Average Students on Family Living, in Percentages
________________________________________________________________________
Family members in household

Theology
N=112

Other schools
N=125

Nationala

None
20.5
34.4
13.0
1 or 2
44.6
21.6
30.0
3 or 4
27.7
37.6
44.0
5 to 7
6.3
5.6
10.7
8 or more
0.9
0.9
2.3
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Work and Maintenance
The question was: Mark the situation that better fits your case. The responses
were:
1. I do not work and my expenses are met by my family.
2. I work and receive family help.
3. I work and maintain myself.
4. I work and help the family.
5. I work and am responsible for family maintenance.
From theology students, 21.4% do not work and are sustained by their families
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while the other UNASP program students, 33.6%, are in the same situation and 31.5% of
national sample. Twenty-two percent of the theology students reported that they work
and receive help from the family while 30.4% of other students and 28.9% of national
sample also work and receive help from their families.
Of the group that works and sustain themselves, 22.3% are theology students,
23.2% are UNASP students, and 11.8% are of the national sample. Theology students
report that 13.4% work and still help their families. Other UNASP students report that
only 7.2% also do the same, while 19.8% of the national sample work and help their
families.
Finally, 21.5% of theology students work and maintain their families, while only
4.8% of other UNASP students and 8% of the national sample do the same. One may
conclude that over 50% of the theology students work to sustain themselves and about
35% still help or contribute to their families, while only 12% of other UNASP students
and 27.8% of the national sample do the same. An overview may be seen in Table 13.

Weekly Working Period (Time)
The theology students who work full time—40 hours per week—constitute over
50% (50.9%) of the group with 21.4% working from 24 to 40 hours weekly; from other
UNASP schools, students (32.8%) work full time with 24.8% working from 24 to 40
hours weekly. According to the national average, students work 50.2% full time and
16.2% work from 24 to 40 hours.
The minority group is made up of those who work up to 24 hours weekly – 6.3%
theology students; 14.4% other UNASP students, and 5.2% of the national sample. Those
who work some include the following: 8.9% theology students, 10.4% other UNASP
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Table 13
Comparison Between Theology Students, Other UNASP Students, and the National
Average of Students on Work and Maintenance, in Percentages
________________________________________________________________________
Work

Theology
N=112

Other schools
N=125

Nationala

Nonvalid – did not answer
0.8
I do not work: family assists
21.4
33.6
31.5
I work and receive family help
22.3
30.4
28.9
I work and sustain myself
22.3
23.2
11.8
I work and help the family
13.4
07.2
19.8
I work and am responsible for
family maintenance
21.5
04.8
08.0
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

students, and 5.2% of the national sample. From those who do not work, 11.6% are
theology students, 16.8% are other UNASP students, and 21.0% are of the national
sample. One student of theology and one of other UNSASP students did not respond to
this question. One may say that the majority of the theology students, 72.3%, work from
24 hours up weekly and only 11.6% do not work at all. See Table 14.

Scholarships or Financial Aid
The question that should be answered was the following: “What type of financial
aid do you receive or received to meet your study expenses?” The group of theology
students reported that 39.3% received scholarships from the school, while 66.4% of the
students from other UNASP courses received partial or total scholarships from the
institution. From other UNASP scholarships, 8.0% went to theology students and 5.6% to
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Table 14
Comparison Between Theology Students, Other Schools Students at UNASP, and
National Average Students on Amount of Hours of Work per Week, in Percentages
________________________________________________________________________
Amount of work

Theology
N=112

Other schools
N=125

Nationala

Nonvalid—did not answer
0.9
0.8
I do not work
11.6
16.8
21.0
I work eventually
8.9
10.4
5.2
I work up to 20 hours weekly
6.3
14.4
7.4
I work from 20 to 40 hours/week
21.4
24.8
16.2
I work from 40 hours and up
50.9
32.8
50.2
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

other UNASP students. The national sample received 13.9% from the given school, 2.9%
from state aid, and 4.0% from the municipality or county aid or scholarships and 2.6%
from FIES (a state financial loan program). Of theology students 43.8% do not receive
scholarships while 20.0% of other UNASP students do not receive any assistance. The
great difference is with the national sample: 76.7% receive some type of financial aid,
while only 8.0% of theology students and 7.2% of other students also receive other
financial help. One must remember that official institutions (federal and state) are free of
charge and students do not pay any tuition.
One may conclude that over 50% of the theology students (55.3%) receive total or
partial scholarships or financial aid while studying and 79.2% of other UNASP students
receive assistance. See Table 15.
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Table 15
Comparison Between Theology Students, Other Schools’ Students at UNASP, and the
National Average of Students on Scholarship or Receiving Financial Aid, in Percentages
________________________________________________________________________
Scholarship or financial aid

Theology
N=112

Nonvalid—did not answer
FIES
Total and partial scholarship by
the school
Total or partial by others

Other schools
N=125

0.9
-

0.8
-

39.3
8.0

66.4
5.6

Nationala

2.6
13.9
(state) 2.9
(county) 4.0

No scholarship
43.8
20.0
Other financial help
8.0
7.2
76.7
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Father’s Schooling
For the question, “What is your father’s schooling level?” the theology students
reported that 5.4% of their fathers did not have schooling at all, 25% had only from 1st to
4th grades, and 22.3% had from 5th to 8th grade. From other UNASP students, 5.6% do
not have schooling, 23.2% had only from 1st to 4th grades, and 17.6% had from 5th- to
8th-grade education.
When it comes to high school, 29.5% of the parents of theology students and also
those of the national sample had a high-school education compared with 31.2% of the
parents of students of other schools.
A slight difference is noted from fathers who have had college and up (superior
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schooling): 17.0% for theology students; 20.8% for other UNASP students, and 22.5%
for the national sample.
The conclusion here is that over 52% (52.7%) of the theology students have
fathers who have had no schooling or elementary schooling from 8th grade or less; this is
true for 46.8% from the group of other UNASP students and 48.0% from the national
sample.
From theology students, 4.5% of the fathers had had specialization (at least one
year beyond college); 3.6% have a Master’s degree and 1.8% have a doctoral degree. See
Table 16.

Table 16
Comparison Between Theology Students, Other Schools Students at UNASP, and the
National Average of Students on Father’s Schooling, in Percentages
________________________________________________________________________
Father’s schooling

Theology
N=112

Other schools
N=125

Nationala

Nonvalid – did not answer
0.9
1.6
No schooling
5.4
5.6
4.6
From 1st to 4th grades
25.0
23.2
26.1
From 5th to 8th grades
22.3
17.6
17.3
Secondary school
29.5
31.2
29.5
College and up
17.0
20.8
22.5
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.
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Mother’s Schooling
A similar picture to that of the father’s education level may be found in the results
of the survey regarding the schooling of the mothers, with some differences. Mothers
without schooling among the theology students were only 4.5%; 1.6% among other
UNASP students, and 3.6% among the national sample. Finally, with college level and
up, which is superior schooling, 19.6% of the mothers among theology students had
achieved a superior education; 23.2% had among other UNASP students, and 22.8% had
among the national sample.
One may conclude that over 55% of the mothers of theology students have only
attended elementary school or had no schooling at all; this is true for 52% of other
UNASP students and 45.5% of the national sample. See Table 17.

Table 17
Comparison Between Theology Students, Other Schools Students at UNASP, and the
National Average on Mother’s Schooling, in Percentages
________________________________________________________________________
Mother schooling

Theology
N=112

Other schools
N=125

Nationala

No schooling
4.5
1.6
3.6
From 1st to 4th grades
27.7
23.2
23.7
From 5th to 8th grades
23.2
27.2
18.2
Secondary school
25.0
24.8
31.7
College and up
19.6
23.2
22.8
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.
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Type of Secondary School
For the question, “In which type of school did your high-school education take
place?” nearly 43% (42.9%) of the theology students studied in public schools; this is
similar for other UNASP students, 48.8%, and for those from the national sample, 53.2%.
For those who studied in private schools, 29.5% were theology students, 29.6% were
other UNASP students, and 32.2% were the national sample. For those who studied
mainly, but not exclusively, in public schools, 12.5% were the theology students; 10.4%
were students of other schools, and only 6.1% were of the national sample. For those who
studied mainly, but not exclusively, in private schools, 9.8% were theology students;
6.4% were students of other schools, and only 4.7% were of the national sample.
Finally, of those who studied half of the time in public schools and half in private
schools, 5.4% were theology students; 4.8% were other UNASP students, and only 3.8%
were of the national sample. One could say then that over 55% of theology students,
59.2% of other UNASP students, and 59.3% of the national sample studied mostly or
fully in public high-school programs before entering college in public schools. For those
who studied the entire time in private schools or mostly in private schools, 39.3% were
theology students; 36% were other UNASP students, and 36.9% were from the national
sample.
These responses indicate three kinds of students enrolled in the theology program:
those coming from a totally public school background (42.9%); those from totally private
(29.5%) and mixed background, and those from public and private schools (27.7%).
Concerning school procedure, one can expect a varied range (spectrum) of students’
knowledge since there is a great variation of programs among the schools. See Table 18.
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Table 18
Comparison Between Theology Students, Other Schools’ Students at UNASP and
National Average Students on Type of School Studied in Secondary School, in Percentages
________________________________________________________________________
Type of school studied

Theology
N=112

Other schools
N=125

Nationala

Public school
42.9
48.8
53.2
Private school
29.5
29.6
32.2
Mostly in public school
12.5
10.4
6.1
Mostly in private school
9.8
6.4
4.7
Half in public and half in private
5.4
4.8
3.8
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Type of Secondary School Program
The great majority of these three groups have taken the common or regular
program before entering college. Specifically, 67.7% of theology students have followed
this course of study, as have 80.8% of students of other schools at UNASP and 70.7%
from the national sample. The remaining group came from other programs such as
professional or technical schools (18.8% of theology students; 8.0% of students of other
schools; and 13.4% of the national sample); a teaching program (non-theology students;
1.6% of students of other schools, and 5.7% of the national sample); supletive (see
definition of terms) (12.5% of theology students; 8.0% of other schools’ students, and
8.0% of the national sample); and other programs (0.9% of theology; 0.8% other schools’
students, and 2.1% of the national sample). See Table 19.
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Table 19
Comparison Between Theology Students, Other Schools’ Students at UNASP and
National Average Students on Type of Program Taken in Secondary School, in Percentages
________________________________________________________________________
Type of program or course taken

Theology
N=112

Other schools
N=125

Nationala

Nonvalid—did not answer
0.8
Common or regular
67.7
80.8
70.7
Professional or technical
18.8
8.0
13.4
Teaching
1.6
5.7
Supletive
12.5
8.0
8.0
Other
0.9
0.8
2.1
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

English Knowledge
Only 6.2% of theology students reported a good knowledge of English—an ability
to read, write, listen with comprehension, and speak; 9.6% of other UNASP students
reported such knowledge, while the national sample went up to 10.4%.
Those who read, write, and spoke English reasonably well included 21.4% of the
theology students, 19.2% of other UNASP students, and 23.9% of the national sample. Of
the theology students, 5.4% reported that they read and write but do not speak, while
8.0% of other UNASP students did so, as did 9.2% of the national sample. Of the
theology students, 27.7% reported that they read but do not write or speak English;
23.2% of other UNASP students and 15.3% of the national sample responded the same.
See Table 20.
Finally, of those who do not know English at all, 39.9% were theology students,
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37.6% were UNASP students, and 41.3% were from the national sample. One may come
to the conclusion that the group of theology students is the group that knows less English
than do the other two groups.

Table 20
Comparison Between Theology Students, Other Schools’ Students at UNASP, and the
National Average of Students on English Language Knowledge, in Percentages
________________________________________________________________________
Knowledge in English

Theology
N=112

Other schools
N=125

Nationala

Nonvalid—did not answer
2.4
Read, write and speak well
6.2
9.6
10.4
Read, write and speak reasonably
21.4
19.2
23.9
Read, write but do not speak
5.4
8.0
9.2
Read but do not write or speak
27.7
23.2
15.3
No knowledge at all
39.3
37.6
41.3
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Spanish Knowledge
With regard to the knowledge of Spanish, although this language is similar to
Portuguese, the picture is not so much different from English. The reason is most likely
due to the fact that Spanish has not been taught in the schools in Brazil for many years.
Only 2.7% of theology students reported that they know how to read, write, and speak
Spanish well, while 4.8% of other UNASP students and 3.4% of the national sample
reported the same.
From theology students, 17.0% said that they can read, write, and speak Spanish,
and 12.8% of other UNASP students and 15.9% of the national sample reported the same.
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Of theology students, 5.4% reported that they can read and write but do not speak, while
6.4% of other UNASP students and 5.5% of the national sample reported the same.
However, 53.6% of theology students, 36.0% of other UNASP students, and 25.3% of the
national sample reported that they know how to read but do not write or speak Spanish.
Finally, 21.4% of theology students, 40.0% of other schools’ students, and 49.9 of
the national sample do not have any knowledge of this language. This brings us to the
conclusion that 75% of theology students, 76% of other students, and 75.2% of the
national sample do not know this language at all. See Table 21.

Table 21
Comparison Between Theology Students, Other Schools’ Students at UNASP, and the
National Average Students on Spanish, in Percentages
________________________________________________________________________
Knowledge in Spanish

Theology
N=112

Other schools
N=125

Nationala

Read, write and speak well
2.7
4.8
3.4
Read, write and speak reasonably
17.0
12.8
15.9
Read, write but do not speak
5.4
6.4
5.5
Read but do not write or speak
53.6
36.0
25.3
No knowledge at all
21.4
40.0
49.9
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Books Read in the Previous Year
When one considers reading habits, referring to books read in the previous year,
4.5% of theology students reported they did not read any books, while 5.6% of other
UNASP students, and 13.1% of the national sample reported also that they had not read
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any books during the previous year.
For the theology students, 19.7% had read one or two books, while 27.2% of other
UNASP students and 34.8% of the national sample reported the same. However, 36.6%
of theology students, 41.6% of other UNASP students, and 34.4% of the national sample
reported they had read three to five books. Of the theology students, 12.5% had read from
six to eight books, and 12.0% of other UNASP students, and 9.5% of the national sample
reported the same.
A remarkable difference between theology students and other UNASP students
and the national sample occurred when 26.9% of theology students reported they had
read more than eight books in the previous year; 13.6% of other UNASP students and
8.3% of the national sample reported the same.
If one considers only the theology students, one may note that there is a great
diversity among the students as far as books read in the previous year. The number of
books read ranged from zero to 100. The student who reported 100 books read in 1 year
may have misunderstood the question and may have interpreted the question as having to
do with the number of books read during his lifetime. With the exception of this one
response, there were two students who reported reading 50 books and one reported
reading 44 books.
The mean of books read was 6.9, but over 50% of the students read from two to
five books, which represented an average of 3.4 books read per year. The students who
read from 6 to 10 books represented 27.8% of the group who read an average of 8.5
books the previous year. Finally, the last group that represented 11.4% of the population
read an average of 17.25 books that year. From the 675 books read, 207 were read by 12
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students; that is 30.6% of the books read by 10.7% of the students. One may conclude
that theology students in general still have a long way to go as far as reading habits are
concerned. See Table 22.

Table 22
Comparison Between Theology Students, Other Schools’ Students at UNASP, and
National Average Students on Books Read in Previous Year, in Percentages
________________________________________________________________________
Books read in previous year

Theology
N=112

Other schools
N=125

Nationala

None
4.5
5.6
13.1
One or two
19.7
27.2
34.8
Three to five
36.6
41.6
34.4
Six to eight
12.5
12.0
9.4
More than eight
26.9
13.6
8.3
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Kind of Books Most Read
Theology respondents, 4.5%, and respondents from other schools, 4.8%, marked
more than one answer to this question; therefore, the statistics were not valid. Only 5.9%
of theology students read mostly fiction literature while other UNASP students, 24.8%,
and from the national sample, 22.9%, do so. Regarding non-fiction literature, 21.4% of
theology students, 20.8% of other UNASP students, and 14.2% of the national sample
reported this way.
Among theology students, 9.8% read technical books, only 3.2% of other UNASP
students also did the same, but 22.0% of the national sample read this type of book.
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Economy books were read only by other UNASP students (3.2%). Subject and narrative
books were reported by other UNASP students. Only 2.4% of these students read
narrative books. Self-help books were reported only by the national sample (13.9%); and
biographies were reported by theology students (11.6%) and other UNASP students
(5.6%).
For theology students, 47.3% reported reading other topic books; 37.6% of
UNASP students and 27.1% of the national sample reported the same. Of the theology
students who reported other topic readings, 49 of 53 individuals, reported that those
readings were religious or spiritual books, totaling 43.7% of all books read. This shows
that the theology students are already conscious of the topics they will consider while
studying theology. One may conclude that the majority of theology students are oriented
toward the topics of their study program. See Table 23.
Newspaper Reading
When it comes to newspaper reading, there is a noted difference between the
schools of the institution and the national sample. As regards daily newspaper reading,
8.9% of the theology students do read, whereas over 55% do not read or rarely read. A
little higher percentage of other UNASP students of the same institution are in this group:
48.8% rarely read newspapers and 11.2% never read the newspaper. This group goes up
to 60%. The national sample read more newspapers than do the students from UNASP:
27.3% rarely read it and only 2.9% never do; this sums up to 29%. Students who read
more newspapers are the national sample. Those of the national sample who read
newspapers every day and some days of the week are 61.0%, while theology students are
only 43.7%, and other schools’ students are only 33.6%. See Table 24.
97

Table 23
Comparison Between Theology Students, Other Schools’ Students at UNASP, and the
National Average Students on Type of Books Read, in Percentages
________________________________________________________________________
Type of books read

Theology
N=112

Other schools
N=125

Nationala

Nonvalid—did not answer
4.5
4.8
Fiction literature
5.9
24.8
22.9
Non-fiction literature
21.4
20.8
14.2
Technical books
8.8
3.2
22.0
Economy
3.2
Narratives
2.4
Self Help
13.9
Biography
11.6
5.6
Other
47.3
35.2
27.1
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Table 24
Comparison Between Theology Students, Other Schools’ Students at UNASP, and
National Average Students on Frequency of Newspaper Reading, in Percentages
________________________________________________________________________
Newspaper reading

Theology
N=112

Other schools
N=125

Nationala

Daily
8.9
7.2
22.5
Some days of the week
34.8
26.4
38.5
On Sundays
0.9
6.4
8.7
Rarely
47.3
48.8
27.3
Never
8.0
11.2
2.9
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.
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Topics Read
In response to the question, Which are the newspaper topics you read most?
10.7% of theology students’ and 13.6% of the other UNASP students’ answers were not
valid because they marked more than one option or did not answer this question at all.
Of the theology students, 52.7% reported they read from all topics, and other
UNASP students, 45.6%, read also from all topics, while the national sample, 62.3%,
reported the same. Regarding other topics, theology students read politics and/or
economy (12.5%), culture and arts (5.4%), sports (15.3%), and other topics (3.6%).
Other UNASP students read about politics and/or the economy (12.0%); culture
and arts (16.8%); sports (10.4%) and other topics (1.6%). National sample respondents
read about politics and/or the economy (13.1%); culture and arts (11.9%); sports (6.1%)
and other topics (6.5%). Considering theology students, one may conclude that a little
over 50% read from all topics while the remaining read from specific topics. See Table
25.

Knowledge Actualization
Some of the reports were not considered valid because respondents marked more
than one option. This was the case of 6.2% of the theology students and 9.6% of other
UNASP students. For theology students, 4.5% use the newspaper as a main source of
knowledge actualization; 1.6% of other UNASP schools’ students and 12.7% of national
sample do so.
Magazines are used as a main source by 4.5% of theology students, 5.6% of other
schools’ students, and 4.2% of the national sample. The radio is used by 4.5% of the
theology students, 1.6% of other UNASP students, and 2.8% of the national sample.
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Table 25
Comparison Between Theology Students, Other Schools’ Students at UNASP, and
National Average Students on Newspaper Topic Reading, in Percentages
________________________________________________________________________
Topic reading

Theology
N=112

Other schools
N=125

Nationala

Nonvalid—did not answer
10.7
13.6
All topics
52.7
45.6
62.3
Politics/economy
12.5
12.0
13.1
Culture and art
5.4
16.8
11.9
Sports
15.2
10.4
6.1
Other
3.6
1.6
6.5
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

The majority of students from the three groups used in this study use TV and the
internet as the main source of knowledge actualization. Television is used by 42.9% of
the theology students, 28.0% of other UNASP students, and 43.0% of the national
sample; the internet is used by 37.5% of the theology students; 53.6% of other UNASP
schools’ students, and 37.4% of the national sample. If one considers TV and the internet,
one notes that all three groups (80%) use these as their main source of knowledge
actualization. See Table 26.
Library Use in Secondary School
Of the reports, one individual answer was not valid, 0.9%, from a theology
student. For theology students, 5.4% reported that there was no library in the school,
while 1.6% of other UNASP students and 1.8% of national sample reported the same. Of
theology students, 2.7% reported they never used the library; 1.6% of other schools
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Table 26
Comparison Between Theology Students, Other Schools’ Students at UNASP, and
National Average Students on Knowledge Actualization, in Percentages
________________________________________________________________________
Knowledge Actualization

Theology
N=112

Other schools
N=125

Nationala

Nonvalid—did not answer
6.2
9.6
Newspaper
4.5
1.6
12.7
Magazines
4.5
5.6
4.2
TV
42.9
28.0
43.0
Radio
4.5
1.6
2.8
Internet
37.5
53.6
37.4
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

students and 4.6% of the national sample reported the same. A response indicating rarely
used was reported by 15.2% of theology students, 20.0% by other UNASP students, and
27.0% by the national sample. When considering reasonably frequent use, the percentage
went up to 38.4% of theology students; 48.8% of other UNASP students, and 44.4% of
the national sample. Frequent use of the library was reported by 37.5% of theology
students, 29.6% of other UNASP students, and 22.1% of the national sample.
If one considers the last two options (frequent use and very frequent use), one
may conclude that most students used the library for their studies: 75.9% of theology
students, 78.4% of other UNASP students, and 66.5% of the national sample. See
Table 27.
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Table 27
Comparison Between Theology Students, Other Schools’ Students at UNASP, and
National Average Students on Library Use in Secondary School, in Percentages
________________________________________________________________________
Use of library
in secondary school

Theology
N=112

Other schools
N=125

Nationala

Nonvalid—did not answer
0.9
No library in the school
5.4
1.6
1.8
Never use
2.7
1.6
4.6
Rarely use
15.2
20.0
27.0
Reasonable frequency
38.4
48.8
44.4
More frequently
37.5
29.6
22.1
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Doing Research
The question, “What means do you mostly use when engaged in research for class
activities?” was intended to determine whether or not the respondents had had experience
conducting research in the course of their studies. Of theology students, 50.9% used the
school library; 36.0% of other UNASP students and 37.5% of the national sample
reported the same. Using libraries in other institutions were reported by 1.8% of theology
students and 3.2% of the national sample. Other UNASP students did not report any use
of other institutions’ libraries.
It is interesting that 18.8% of theology students use their own books while only
4.0% of other UNASP students and 6.7% of the national sample do the same. Another
fact to note is that only 20.5% of theology students use the internet as the main source for
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research, whereas 52.8% of other UNASP students and 51.8% of the national sample
report using the internet.
Theology students (3.6%), other UNASP students (1.6%), and those from the
national sample (0.8%) reported that they did not conduct any research. For theology
students, 4.5% of the responses could not be used because respondents marked more than
one option. For UNASP students, 5.6% of the responses could not be used for the same
reason. One may conclude that about half of the theology students used the school library
as their main source of research while half of the other UNASP students and half of the
national sample used the internet. See Table 28.

Table 28
Comparison Between Theology Students, Other Schools’ Students at UNASP, and
National Average Students on Doing Research, in Percentages
________________________________________________________________________
Doing research

Theology
N=112

Other schools
N=125

Nationala

Nonvalid—did not answer
4.5
5.6
Using school library
50.9
36.0
37.5
Use of other institutions’ library
1.8
3.2
Using own books
18.8
4.0
6.7
Internet
20.5
52.8
51.8
No research done
3.6
1.6
0.8
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Weekly Hours of Study
No study outside the classroom was reported by 3.6% of the theology students,
1.6% by other UNASP students, and 9.2% of the national sample. Of the theology
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students, 14.3% reported one or two hours of study; other UNASP students, 11.2%, and
9.2% of the national sample. For the theology students, 12.5% reported three to five
hours of weekly study outside of classroom hours, 20.8% of other UNASP students and
29.9% of the national sample reported the same.
From 6 to 8 hours of study were reported by 18.7% of theology students; 13.6%
by other UNASP students, and 9.3% by the national sample. More than 8 weekly hours
were reported by 51.0% of theology students; 52.8% by other UNASP students, and only
6.9% of the national sample.
If one considers that more than 6 weekly hours were reported by 69.7% of the
theology students and 66.4% of the other UNASP students, while 83.7% of the national
sample reported up to 5 weekly hours of study, one may come to the conclusion that
UNASP theology students and other UNASP students spent far more time studying
outside the classroom than did the national average students. See Table 29.

Table 29
Comparison Between Theology Students, Other Schools’ Students at UNASP, and
National Average Students on Weekly Time Study, in Percentages
________________________________________________________________________
Weekly hours of study

Theology
N=112

Other schools
N=125

Nationala

No study outside class
3.6
1.6
9.2
One to two hours
14.3
11.2
44.6
Three to five hours
12.5
20.8
29.9
Six to eight hours
18.7
13.6
9.3
More than 8 hours
51.0
52.8
6.9
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.
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Gender
When it comes to gender, one can see that the majority of theology students are
male (108 students) and only four are female, that is, 96.4% male and 3.6% female. Other
student groups are comprised of 57.6% female and 42.4% male students. From the
sample, 53 are male and 72 are female. See Table 30.

Table 30
Comparison Between Theology Students, Other Schools’ Students at UNASP, and
National Average Students on Gender, in Percentages
________________________________________________________________________
Gender

Theology
N=112

Other schools
N=125

Nationala

Male
96.4
42.4
45.5
Female
3.6
57.6
55.5
________________________________________________________________________
a
Data from Instituto Nacional de Estudos e Pesquisas Educacionnais “Anisio Teixeira”
(INEP) [National Institute of Educational Studies and Research “Anisio Teixeira”].
Censo Nacional de Estudos Superiores. Data in possession of author.

Predictive Factors
The second part of this chapter presents the predicting factors having to do with
how students have chosen theology as their major and how other UNASP college
students have selected other programs offered by the institution. As noted earlier, in
Brazil, a student must choose a major before entering college.

Hypothesis Testing
This section describes the discriminant function factors, the factors that make up
the independent variables, and the two groups—theology students and UNASP
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students—enrolled in other programs, the dependent variables.
The discriminant function analysis method was used to confirm or deny the null
hypotheses that Looking for a communion with God, Sense of vocation, Search for selffulfillment, Sense of mission, Search for status, Preparation for a job or career, and
Looking for self-realization are not significant predictors of the theology program choice
and the program choices made by other UNASP students during the school year
2008/2009.

Discriminant Analysis
In applying the discriminant analysis method there are some assumptions
underlying the process, such as linearity, normality, the independence of predictors,
homoscedasticity, absence of multicollinearity, and the influence of outliers. Its purpose
is to assess the accuracy of the set of seven factors predicting to which of the two groups
of students (theology and other programs) this particular student belongs. It involves 237
analysis units (N), two groups of units, theology and other programs’ students (J), and
seven predictor variables (p). This method is also called Predictive Discriminant Analysis
(PDA). This predictive discriminant analysis (PDA) is conducted for the purpose of
predicting membership of every student (N analysis unit) into one of the two groups of
students (J), using measures on seven predictor variables (p) for each student.
In this study the analysis is limited to a discriminant function analysis that
predicts membership in one of two groups: students who chose theology as their major
and other students who chose other programs, such as pedagogy, languages,
administration, economics, law, engineering, artistic education, communication, and
translation and interpretation.
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Results
The discriminant analysis was conducted to determine whether the seven
predictors (a) looking for communion with God (communion), (b) sense of vocation, (c)
search for self-fulfillment, (d) sense of mission, (e) search for status, (f) preparation for a
job or career, and (g) looking for self-realization could predict theology program choice
by students or other programs. The overall Wilks’s lambda was significant: Λ = .32, χ2 (7,
N= 237) = 260.28, p ˂ .001. The lambda indicates that the overall predictor differentiated
between the two groups: theology and other programs.
Table 31 presents the within-groups correlation between the predictors and
discriminant function as well as the standardized weights. Based on these standardized
coefficients, the vocation score demonstrated the strongest relationship with the
discriminant function whereas the fulfillment showed the weakest relationship with the
discriminant function.

Classification Results
The Classification Results table demonstrates how well the discriminant function
was able to classify the cases for each group of the dependent variable. This discriminant
function correctly classified 91.5% of all the cases. The discriminant function was
slightly better at predicting the theology students (94.6%) than predicting other programs’
students (88.7%). The obtained classification accuracy is significantly better than 50%
than could be obtained by chance alone at 91.5%, indicating a valid model. See Table 32.
It is reliable and consistent with biblical position: two are positive and one is negative.

107

Table 31
The Standardized Coefficients and Correlations of Predictor Variables of the
Discriminant Function
________________________________________________________________________
Predictors

Correlation
Standardized
Coefficients
Coefficients
________________________________________________________________________
Communion f1

.124 (.12)

-.213 (-.21)

Fulfillment f3

.224 (.22)

.041 (.04)

-.326 (-.33)

-.227 (-.23)

Mission f4

.399 (.40)

.443 (.44)

Realization f7

-.048 (-.05)

-.119 (-.12)

Status f5

-.220 (-.22)

-.572 (-.57)

Job f6

Vocation f2
.715 (.72)
.865 (.86)
________________________________________________________________________

Table 32
Classification Results

Group
Original
Others

Predicted Group Membership
Others
Theology

Count
110
6

14
106

88.7
5.4

11.3
94.6

Total
124
112

Theology
%
Others

100.0
100.0

Theology
Note. 91.5% of original grouped cases were correctly classified.

Summarizing the findings on the dominant characteristics of theology majors
attending this particular school, one could say that the students tend to be older than the
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students of other programs and a greater number are married and have more children per
family than do students enrolled in other programs. As far as ethnicity/race is concerned,
there are more students of African descent and mixed Mulatos and Pardos among the
theology students than in other programs of the school.
When it comes to family income, the theology students and the students of other
programs of this school come from a poorer economic status than the national average for
students. Theology students enrolled in this program also work and help to maintain their
families more than do the students of other programs.
If we consider reading habits, the theology students generally read more than
students in other programs and even the national average for students. As might have
been expected, the theology students read more religious books and fewer fiction books.
As far as newspaper reading, theology students read only some days of the week or rarely
at all. This is similar to other students of the same school but quite different from the
national average where the newspaper was read daily.
Concerning weekly hours of study, the theology students spend much more time
in studying than the national average and more than the students of other programs.
Finally, the greatest difference between theology students and students enrolled in
other programs in the same institution and the national average is on gender. Only 3.6%
of the theology students are female whereas in the other programs, and nationally, over
50% of the students are female. See Table 30.
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CHAPTER 5

DISCUSSION AND CONCLUSION

This chapter summarizes the study and discusses selected findings that provide a
basis for making conclusions and recommendations.

Summary of the Study
The purpose of this study was to find the dominant characteristics of students
enrolled in the theology program at UNASP and analyze the predictive factors
underlining their career choice. The literature review included background information
about higher education in Brazil, the Adventist philosophy of education, overview of
main motivation theories, focusing mainly on Maslow’s theory of human needs, the
Biblical Christian Theocentric Cosmovision, career choice theories, and the Christian
concept of ministry focusing on the profile that a pastor should develop in order to meet
the expectations of a ministerial career.
The universe of this study was represented by 112 freshmen enrolled in Theology
School or Seminary at UNASP, campus 2, out of 114 enrolled in the school year of
2008/2009, 98.24% of the total enrollment.
The demographic characteristics of students were collected by using the
ENADE’s socioeconomic questionnaire applied annually to all students in Brazilian
colleges and universities. The results obtained were compared with the results of the
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Brazilian national sample for the year of 2006 and also with the results of the same
questionnaire applied to a sample of students enrolled in other programs of UNASP in the
school year 2008/2009. The sample of students enrolled in other programs was a group of
125 students out of 608 freshman students representing 20.56% of total freshman
enrollment.

Implications and Conclusions
This study focused on analyzing two basic research questions. The first research
question intended to identify the dominant characteristics of students enrolled in the
undergraduate program of theology at UNASP. According to the findings of this study,
the dominant characteristics that differentiate the theology students from the students
enrolled in other programs and from the national sample are described as follows:
Age – Generally speaking the theology students are older than students enrolled in
other programs of the same school and also from the national sample.
Marital Status – From the theology student group, 47.3% are married students
compared to 16.8% of the other program schools’ students and 16.9% of the national
sample. About one third of those married students have children, which is more than the
married students from other UNASP programs and national students.
Race – Although the percentage of theology Black students are similar to those of
the national students (6.2%) there is a difference among the Mulato/Pardo (mixed)
students: 29.5% classified themselves in this group, whereas among the other students of
the school were 24.8% and among the national students there were only 24.2%.
Family Income – The theology students and other school students tend to come
from lower income families. While over 53% of such students came from families with
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less than three minimum wages (up to US$ 515.00 dollars per month), the national
sample found that 31.6% came from such families (with equal or less than 3 minimum
salary wages).
It was also found that from lower income families, the majority, 28%, were
married students against 17% of single students. This means that from students who
reported their families had an income of less than or equal to three minimum wages,
37.3% were single and 61.5% were married. This finding may lead to the conclusion that
among students who chose theology, the greatest majority came from lower income
classes.
Work and Self-support – Over 50% of the theology students work for selfsupport.
Reading Habits – The theology students are better readers with a greater number
of books read in the previous year than for the other two groups. On average, they read
50% more books than the national sample. Although theology students scored higher in
book reading still there is much to accomplish. A great majority of students do not read
enough in order to get a wider and deeper knowledge of truth.
Kinds of Books Most Read – The theology students in general read more books
than do the students enrolled in other schools and the average of the national sample.
Among the topics read, 43.8% of the theology majors reported that they read religious or
spiritual books. This shows that they are already conscious of the topic they will consider
while studying theology. One may conclude that the majority of theology students are
oriented toward the topic of their studies.
I should mention here that besides the question that tried to measure the kinds of
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books read, also included was a question about reading the Bible to know if the theology
students read more the Bible than do the students enrolled in other programs of the
school. One can note that theology freshmen students read considerably more than other
students of the school but there was still a percentage, 37.2%, that have never read the
whole Bible and 27.2% had read the Bible only once, even though they planned to be
preachers of the gospel (these data were obtained from the answers to question 31 of the
questionnaire that was not part of the ENADE questionnaire and not reported in Chapter
4) although 66.4% of the theology students study the Bible daily (responses to question
30 of the questionnaire). It was a sharp contrast with other young people in the SDA
church as only 38.1% of them study the Bible daily on a regular basis, and only 29%
reported that they studied the Sabbath School lesson daily (see Appendix P).
Newspaper Reading – Most of the theology students do not read or rarely read the
newspaper (over 55%) and only 8.9% do it daily, while 60% of the students enrolled in
other programs do not read or rarely read it, and only 7.2% do it daily. This is in contrast
with the average of the national sample who read the newspaper; over 60% read it daily
or some days of the week. This finding leads to the conclusion that the theology students
read the newspaper less than does the average of the national sample.
When it comes to the main source utilized in research activities for course
subjects there is a sharp contrast between the theology students and the other program
students of the school and national students. While 50.9% of the theology students use
the school library, 52.8% and 51.8% of the students enrolled in other programs and the
national sample respectively use the internet as their main source in research.
Weekly Hours of Study – More than half of the theology students reported
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spending more than 8 hours of study (51%) and 6 and 8 hours, 18.7%, weekly. One may
come to the conclusion that the theology students spend much more time studying outside
the classroom hours than the average of the national sample. While 69.7% of the theology
students reported 6 hours of study and up, the students enrolled in other UNASP schools
reported a similar amount—6 study hours and up, 66.4%. Of the national sample, 16.2%
reported the same amount of weekly study hours.
Gender – This is the greatest contrast between the theology students and the
students enrolled in other programs and the national sample. The fact that 96.4% of the
theology students were male, while only 50% of the students enrolled in other programs
and in the national sample were male (Okada, 2011), may be related to the fact that the
Adventist Church does not ordain women to the ministry (“Seventh-day Adventists
Vote,” 1990).
There has been a lot of discussion regarding the ordination of women to pastoral
ministry. The subject has been on the agenda for two previous sessions of the General
Conference of Seventh-day Adventists at the world assembly (these meetings take place
every 5 years). Each time, the majority vote was against the ordination of women. The
next session is scheduled for 2015. There is a strong movement to again present the issue.
In the interim, the North American Division of Seventh-day Adventists has voted to
ordain women to serve in pastoral ministry positions, a step not yet approved by the
world church (J. Wright, 2013).
The South American Division of Seventh-day Adventists (SAD) has taken the
position that “pastoral ministry is a distinctly male role.” The SAD uses texts such as
1 Tim 3:1-7 and Titus 1:5-9 to support this decision. Furthermore, a summary report of
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research conducted by the SAD concludes (a) “Women should not be ordained to the
pastoral ministry” and (b) “The Church should further investigate the possibilities for the
ordination of men and women to ministries other than the pastoral ministry” (South
American Division of the Seventh-day Adventist Church, 2014).
Summarizing, I could say that the theology students of the year 2008/2009 were
naturally constituted by two groups, married and single, differing largely in age, older
than the average of the national sample. The married students tend to have more children
than do the national married students. There is a higher percentage of mulatos/pardos
than in other schools and national students. They tend to come from the lower income
classes. Generally, they work more to support the family and to pay their tuition. As far
as reading habits are concerned, they read more and mainly religious books but the
newspaper less than the national sample. Their main sources for doing research are their
own and library books. They spend also many more hours of study outside the classroom.
Finally, the most determinant characteristic is that almost all the students are male.
The second research question focused on the predictive factors that underlined the
motivation of students to enroll in the undergraduate program of theology at UNASP.
According to the findings of this study, the most significant predictive factors underlining
the motivation to pursue a career in Theology were sense of vocation (.72), a sense of
mission (.40), and not looking for status (-.22).
The finding that sense of vocation and sense of mission are significant predictive
factors may indicate that theology students have a close experience with God and that
they are convinced that they were called by Him, giving them a heavy sense of mission.
These two factors are interrelated. Students who are being prepared to work in the
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ministry as pastors, preachers, evangelists, and the like should have a strong sense of
mission. This seems to be consistent with the literature that says that meaningful missions
are what prompt people to use their hearts and minds at work (Terez, 2003). It is also
consistent with the Bible, according to which Jesus, our model and example, had a clear
sense of mission. He knew why He had come (Luke 5:32; Mark 2:17; Matt 9:12, 13).
This finding is also supported by the denominational literature. Referring to the
preparation for the mission, White (2011) advises students as follows: “Let it be the
highest ambition of our students to go forth from their school life as missionaries for
God” (p. 167), and “Let these receive an education . . . to go out as missionaries wherever
the Lord may call them to labor” (White, 2002a, p. 507).
On the other hand, one finding that is not supported by the literature is the search
for status as a motivation for ministry, which was found to be a significant predictive
factor. According to the Christian literature, ministers should live to serve and not to look
for status (Newman, 1987). Newman states that the only status worth pursuing is being
sons and daughters of God (1 John 3:1). Ministers should look for status as servants (Matt
20:25-28). The apostle Peter warns the ministers: “Feed the flock of God, taking the
oversight not by constraint, but willingly, not for filthy lucre but of a ready mind. Neither
as being lords over God’s heritage, but being ensembles to the flock” (1 Pet 5:1-3). In
fact, this finding is consistent with the biblical concept of ministry as service. According
to Jesus, a person who wants to be great must be servant of all (Mark 10:44).

Practical Recommendations
After discussing the findings of this study and considering the practical
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implications, the following recommendations seem to be relevant for college
administrators in Brazil:
1.

Theology schools should provide vocational orientation in order to help

students in their career choice and how it relates to the ministerial profile. Many students
who come to take theology could take other programs as preparation for a job that could
fulfill also a vocation to minister to others in other areas of activities besides church
ministry.
2.

Theology schools should develop an instrument to appraise the spiritual life

of theology students from the perspective of their preparation and calling for the
ministerial career and enrollment in the theology program.

Recommendations for Further Study
1.

Theology schools should conduct a follow-up survey with theology graduates

about their perception of the school performance on preparing students for the ministry;
this survey should also provide the opportunity to make recommendations regarding the
theology program curriculum.
2.

Theology schools could conduct a longitudinal study to explore whether or

not the candidates achieved job security and what influence the search for status as a
motivation for ministry affected their ministerial performance in the workplace.
3.

Conduct a study on how many students complete the theology degree.

4.

Conduct a study on how long they stay in the ministry.

5.

Conduct a study of the family life of the theology students (how they are

living while taking the program).
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Closing Remarks
The findings of this study seem to indicate that theology students in Brazil
apparently share some common demographic and personal characteristics that constitute
a student profile different from the student population of other programs on campus, or
from the national average.
It seems encouraging to notice that the findings indicate a tendency for a strong
commitment to the values of the ministerial profession as evidenced by the predictive
factors underlining the career choice and motivation of theology students for ministry,
with positive coefficients for sense of vocation and sense of mission, which is consistent
with the negative coefficient for search for status and prestige.
According to the findings, one area of concern seems to be the very low rate of
female enrollment in theology (only four respondents), and the potential implications of
the lack of academic preparation of women for ministry, which seems to imply that there
has been little employment opportunities for female graduates in the ministerial career,
which does not seem to be consistent with the Adventist perspective on Christian
ministry as shown by the ministerial literature of the denomination. This finding may
imply a need for more attention of the church administration to women´s ministry.
This study concludes that it is important that the theology program continues to
provide curriculum components and resources to support students in developing their
sense of mission and vocation for the ministerial career. The final purpose of this study
was to open a dialogue and create awareness of the need to address issues related to the
choice college students make to enroll in the theology program and how these may
change during the entire process of the theology training program.
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